New South Wales Department of Education and Communities
State Leadership Fellowship 2009–2010

Frank Farrell Award Report
Leadership – What practical school structures and strategies work to increase engagement in a middle school context?

Garry Atkinson

Principal, Jindabyne Central School

New South Wales, Australia

State Leadership Fellowship 2009–2010 Frank Farrell Award Report
Leadership – What practical school structures and strategies work to increase engagement in a middle school context?

CONTENTS

Page

Executive summary








3

1.
Overview of the research study






4

2.
Background information







4

3.
Key research questions







4

4.
Research methodology







5
5.
Findings









5

6.
Implications for leadership







12
7.
Recommendations








13
Bibliography









15
Appendix 1
Structured interview questions




17
Appendix 2
Schools visited






19
Executive summary

This research explored the leadership strategies required from principals to enhance student engagement and the practical school structures and strategies that appeared to assist in developing high levels of student engagement. 
The study particularly focused on the middle school years from Grade 5 through to Grade 8 (New South Wales grade levels) and examined fourteen schools that were identified as having high levels of student engagement across three states and territories in Australia (Victoria, Queensland and Australian Capital Territory). 

The research rationale was that some schools involved in middle school programs or ‘best practice’ transition programs have made a significant difference in the areas of engagement and hence retention in senior years and in higher academic achievement. This rationale is in light of both Commonwealth and State Government Policy regarding retention ages and funding for ‘learning or earning’. 

The research sought to identify what leaders do to enhance strong levels of student engagement. It also sought to determine the most effective middle school engagement strategies and structures currently being used, and how leaders could successfully implement these strategies and structures. 

Currently subjective judgements largely determine if a school is considered to have high levels of student engagement. This research therefore relied on personal opinions, expert recommendations, professional judgements and case studies to determine those schools which were to be visited. 

The research findings indicated that across the schools studied there were common strategies, actions and structures that appeared to increase student engagement. The list of potentially useful actions was grouped into three general themes:
· middle school and transition structures to support engagement
· student welfare actions to support engagement
· the promotion of student choice and engagement.
The research further identified some common areas that leaders could focus on to potentially enhance engagement. These common areas fell into five broad themes related to leadership and engagement:
· student welfare
· a focus on learning
· student control over learning
· recognition
· task usefulness.

While the research results include actions that may currently be in place in many schools, it is the breadth and variety of programs and actions in each successful school that acted in a cumulative way – the more actions, strategies and programs in place, the higher student engagement levels appeared to be. It was clear from school visits that when the principal gave significant emphasis to engagement, a significant number of supporting school actions, strategies and programs were in place. 
1.
Overview of the research study

This research was undertaken by Garry Atkinson, Principal, Jindabyne Central School the recipient of the State Leadership Fellowship 2009–2010 Frank Farrell Award, awarded by the then New South Wales Department of Education and Training Deputy Director-General, Schools.
The main thrust of the research was firstly to explore the types and variety of leadership actions required by principals to increase and support student engagement. Secondly the research attempted to identify key programs and strategies schools are currently using to support higher levels of student engagement.
2.
Background information
The study builds on significant research over the last three years by Illawarra and South East Region personnel. Recent research and anecdotal school information indicates the importance of student engagement to retention in years 10–12, post-secondary employment, attitudes to learning and success in life (Walsh, 2008). Illawarra and South East Region research (Lewis, 2008) indicated that attitudes to schooling and staying on to senior levels of education are formed in the middle years of education and further provides leaders with insights into reasons why students remain engaged or think of leaving school early. 

Today, leaders are not questioning the importance of engagement but rather have moved to the next phase of action and are trying to find practical strategies, school structures and processes that positively influence student engagement. Leaders require methods and structures that work in their school and they want to discover what they can do as a school leader to enhance student engagement.

3.
Key research questions

Main research question

· What practical school structures and strategies work to increase engagement in a middle school context?
Supplementary questions to the research focus:
· What are the most effective middle school engagement strategies and structures currently being used – the top 20?

· How can leaders successfully implement middle school engagement strategies and structures that work?

4.
Research methodology
A review of relevant literature and reports was undertaken with the help of an academic partner, Professor Margaret Vickers from the University of Western Sydney. Particular help is acknowledged in identifying research relevant to the Fellowship and designing the interview questions from which the data was gathered. The interview questions were based on key behaviourist and cognitivist theories of motivation. They were also based on the Fair Go Project – School is for me: pathways to student engagement (Department of Education and Training and University of Western Sydney, 2006) and The Quality Schools Project (Hill, Rowe, Holmes-Smith and Russell, 1996).

Contact was also made again with the School Improvement Officer, Illawarra and South East Region, David Lewis and the Principal Support Officer, Illawarra and South East Region, John Walsh to identify existing best practice in engagement across the middle years. Further, there was consultation with Australian Capital Territory, Victoria and Queensland Education Authorities (these states had the highest secondary leaving ages) regarding existing best practice engagement strategies in the middle years and schools where these practices were considered exemplary. 

No state had specific, cumulative data on student engagement levels in schools. In the Australian Capital Territory conversations were undertaken with School Directors who identified schools that they considered had high engagement levels. In Victoria the Quality Schools Project report (Hill et al., 1996) was used to identify schools with best practice in student engagement and in Queensland consultants from the Priority Schools Project were contacted to identify schools they considered had high engagement levels.

Structured interviews (See Appendix 1) with principals and executive teams in the Australian Capital Territory, Victoria and Queensland were conducted in 14 primary, central and high schools and colleges (See Appendix 2). The schools ranged from high schools and colleges of over 1500 students, central schools of 400–600 students and primary schools ranging in size from 200 to over 900 students. There was an even distribution of schools that had low socio-economic cohorts compared to schools with medium or high socio-economic levels. 
The visits took place during May and June of 2010 to interview key personnel and executive teams, gather planning and implementation documents, obtain empirical data and to assess contextual factors so the potential for similar initiatives and programs being used in a New South Wales context could be assessed. 

5.
Findings
What are the most effective middle school engagement strategies and structures currently being used in the schools visited?

For this question the data obtained from the interviews fell into three general themes:
· middle school and transition structures to support engagement
· student welfare actions to support engagement
· the promotion of student choice and engagement.
Middle school and transition structures to support engagement included:
1. Curriculum mapping between schools and across schools – where schools have planned a gradual transition from one topic to another across primary to high school or within one school across faculty groups. No theme was covered twice but knowledge built from one topic to another with concepts developed in a cyclic model (Healesville schools, Victoria).
2. Student tracking between schools – records of each student’s welfare needs, attainment levels, behaviour and merit achievements were recorded in a common format using similar descriptors between different schools. This allowed for ease of record sharing (Yarrawonga College Prep–Year 12, Victoria).
3. Common timetabling aspects between schools – where high schools and primary feeder schools had similar length lessons and subject blocks occurring at the same key learning time for example one hour for Years 5-8 in maths at 9:30am (Woodford State School and Bli Bli State School, Queensland). This then allowed for across school mentoring, teacher and peer tuition.
4. Comprehensive induction program from one school to another for new students or students moving from a transition point, that is primary school to high school (Hervey Bay High School, Queensland). While all schools involved in the research had transition programs, the most effective ran for a full year. This appeared to improve the school’s ability to focus on each student.
5. Student and school links with support people established early in the year for both new students and transition groups so that students felt supported and welcomed to a new situation (Woodford State School).
6. Executive roles – specific executive were allocated the role of overseeing the middle years of schooling, including transition actions and student support for those years (Lyneham High School, Victoria).
7. Common student leadership programs across local schools – where schools on separate sites have common processes and understandings concerning student leadership. For example at Bli Bli State School in Queensland, the student leadership structure between primary feeder schools and the main secondary school was based on the same understandings/values and processes for election/roles.
8. Common organization of learning approaches – offered schools the capacity to remain independent in organization but have a common teaching framework so that no matter what school a student may move to upon transition, the tools of learning and the organisational approach was common. The use of the Enquiry Model of Learning and Accelerated Learning across the Kindergarten – Year 12 continuum are two such examples (Yarrawonga College Prep–Year 12, Victoria).
9. Planned extra-curricula school programs – which included such activities as camps/excursions/drama camps/creative arts days with senior students and junior students involved together (Yarrawonga College Prep–Year 12, Victoria).
10. Early contact with senior students – was common among many of the schools visited. This allowed for familiarity between younger students and senior students. Additional programs supported gifted and talented students in either academic or sporting programs. At Weetangera Primary School in Australian Capital Territory, for example, identified talented athletes were allocated a senior student with similar talents from Hawker Senior College to help with managing schoolwork, coping with stress, life balance, study skills, timetabling of sporting practice and school work. The senior student was self-nominated and had already been through the issues that the junior student was facing as they tried to combine elite sport and academic progress.
Student Welfare and engagement:
11. Monitoring well being through an annual, systematic well being survey that focused on student satisfaction and engagement years 5–8 (Weetangera Primary School, Australian Capital Terrritory).
12. Rewards system common across several schools or across Kindergarten–Year 12 schools was common with a particular focus on values and expectations. These were clearly identified and promoted by senior executive and reinforced when required (Bli Bli State School, Queensland).
13. Individual learning platform – with early identification of students with special needs/talents. Once identified an Individual Learning Plan was developed. For students requiring support there was specialist tuition and for those students needing extension there was the option of Accelerated Learning (Yarrawonga College Prep–Year 12, Victoria).
14. Leaders knew their students and regularly connected with them. Senior executive showed new students around the school and had regular meetings with them to discuss learning. These actions all supported the student as an individual learner (Woodford State School, Queensland).
15. Peer support programs – were evident in both primary and secondary settings and offered skill development for student leaders in teamwork and leadership and support for younger students in key welfare areas (Lalor Primary School, Victoria).
16. Academic coaching programs – where schools offered specific lessons for students in how to study, taking notes, revising work, learning to learn, identifying preferred learning styles etc. (Woodford State School, Queensland and Yarrawonga College Prep–Year 12, Victoria). 

Student Choice and engagement:
17. Specialised programs – provided variety and interest for students with particular talents or a wish to gain extension with associated recognition. The offering of band opportunities or performance avenues had the potential to engage students outside the normal classroom. In primary schools such specialist programs seen in this research included incentive days, ‘try it out days’, clubs and interest afternoons etc. In secondary schools such programs as the Lyneham Enriched Academic Program (LEAP) and the Sporting Excellence at Lyneham (SEAL program) or the EAGLES program (Healesville High School) all offered variety and additional avenues for student success.
18. School culture of rewards and recognition – where success in any pursuit was recognised and celebrated as part of the school culture. This appeared to be both traditional and driven by identified school values and attitudes (Healesville High School, Healesville Primary School).
19. Goal Setting – appeared to offer students greater power over their learning and allowed for parents and teachers to mentor and support student learning while keeping the ownership of learning firmly with the student (Weetangera Primary School). The setting of goals and associated feelings of control over learning are very powerful in developing engagement (Dweck, 1986:1040-1048).
20. Locally driven curriculum where there was a high level of involvement by students in their subject/activity choice and a wide range of options relevant to the local community. Schools actively sought out avenues and funding to expand their ability to widen curriculum avenues (Yarrawonga College Kindergarten–Year 12, Healesville High School).
When talking about these strategies and programs it was apparent that one of the key roles of the leader was to monitor how programs were going, to make sure such actions were in place, operating and successful and to then widely promote program benefits. This promotion occurred with staff, students, parents and the wider community and in many cases was seen as a strong selling point for the school.

What leaders do to develop high levels of school engagement?

It became clear during school visits that the leader’s emphasis and support for student engagement was central to ‘an engagement culture’ within the school. Whether the school was a high school, central school or primary school appeared to make little difference. Where the principal felt engagement was important and valued it highly, the school had a significant focus on activities to promote higher levels of student engagement. 
From discussions it also became evident that while little guiding research was used to develop high student engagement levels in any of the schools visited, high engagement levels were achieved through experience, an ‘inner knowing’ and a belief that education at the local level should be child centred. In all cases it was apparent that the principal had the confidence to pass some control over learning decisions to students and staff. This demonstrated a degree of courage on the part of the principal. As George Perini from Healesville High School stated, ‘as principals we have to be brave because the real secret is to have the school hooked into a kids passion and then allow others to support that passion. If you have that you have kids and staff engaged and everyone able to make the best decisions for kids’. 

None of the schools visited had a specific focussed role for staff relating to student engagement; that is, there was no engagement officer or role statement but it was apparent that student engagement was implicit in the success of the school and student engagement was promoted and encouraged from the top. Such is the importance of the leader placing value on student engagement.

Looking specifically at the principal’s role the data obtained from the interviews fell into five general themes related to leadership and engagement;

· student welfare
· a focus on learning
· student control over learning
· recognition
· task usefulness.

Leadership, engagement and student welfare

Every leader interviewed clearly articulated their emphasis on the pivotal role of student welfare in keeping students engaged. Importantly many leaders articulated the value in having a personal touch with students. Either the principal or an executive member knew every student as an individual, valued the relationship with those students and supported their learning. One of the roles of the Lyneham High School Welfare Team with over 1500 students was to make sure every student had a direct connection with a staff member or year advisor. In some primary and secondary schools individual interviews occurred with every student four times a year to discuss learning progress. 

The welfare of each student from the top down was of importance in all schools visited with the clear placing of value on student welfare having direct benefits for student engagement (Alderfer, 1972:9–10). Many schools undertook wellbeing surveys for either a transition activity or a monitoring activity to keep track of every student and how they were feeling about their learning. There was an open door policy with many schools encouraging students to touch base with teachers without inhibitive structures to stop positive relationships occurring. The student/teacher connection at Bli Bli State School in Queensland was through a formal process of Student Listening. This was mirrored at Healesville High School in Victoria where a formal process of student forums occurred. These student forums gave teachers an avenue to listen to students and gain their opinions on a regular basis. At Weetangera Public School in the Australian Capital Territory the Feelings about Yourself and School survey provided information for monitoring student engagement, and importantly, parent engagement with school. 

In many of the schools visited the welfare of students went further than just focusing on student well-being in a broad sense. Student welfare with a clear focus on learning was also important with school structures clearly making learning the priority in the welfare system. In many of the secondary schools visited there were; senior students mentoring younger students, small multi-age tutorial groups in high school focused on a learning issue and teachers mentoring individuals. This type of support for student learning was also seen in operation between the local high school and the local feeder primary schools. In the Australian Capital Territory, Hawker College provided mentors for local primary school students identified as gifted in a sporting area (Refer to page 6). 

Leadership, engagement and a focus on learning

The leaders interviewed clearly recognised the importance of having an absolute focus on learning. There was a learning culture evident with a focus on each individual’s learning needs and pathways to achievement. The focus on learning appeared to be equally balanced between the extension of talented and gifted students and the needs of those requiring remediation. 
Leaders in 10 of the 14 schools demonstrated the importance of extending students by establishing specific programs to cater for high achievers in academic, sporting and cultural areas thus maintaining interest, challenging thinking and creating high levels of engagement. 
Lyneham High School, Victoria in particular had several significant specialised programs for students and for such a large school there appeared to be extensive timetable flexibility. Students in the middle years were able to specialise in areas of interest and spend longer on study areas in which they were highly engaged (Refer to page 7). At Hervey Bay High School in Queensland the school structure offered a specialist university program to gain pre-accreditation points for the first years of university study. 

The high level focus on learning evident in the schools visited was also marked by an apparent low level of poor behaviour. It is not an accident that highly engaged student groups have low levels of bad behaviour (Finn, 1989:117–142). At Kawungan State School in Queensland group activities were offered each week in areas of student interest and block timetabling of subjects occurred so students could move to a level appropriate for their learning.

Leadership, engagement and student control over learning

The principals interviewed all expressed a belief in the importance of students having control over their own learning if the school was to encourage engagement. Importantly principals had confidence in students’ capacity to know, and make the best decisions for their own learning with the teacher or parent only having an input when required. The schools visited offered greater student options through: subject choice; options for challenging personal boundaries; formal goal setting arrangements; self-referral for awards and recognition; and self-nomination for subject levels of study. All provided the opportunity for students to have a more student specific learning program (Hill et al., 1996). 
In part, greater control over what a student is learning comes from the principal’s confidence in the school organisation and the staff’s willingness to hand over aspects of control to students. 
It was evident throughout the interviews that each principal and executive team took great pride in their school, their students and their achievements. This pride was passed on to the student and the parent body. Pride in achievements is an indicator of the control students feel they have over the learning task and the degree to which they believe that their success is related to their ability (Bandura and Cervone, 1983:1017–1028). Students who are confident of their ability typically intensify their efforts when failure occurs and persist until they succeed. Task completion, even though difficult, afforded the successful student a great sense of pride.

Leadership, engagement and recognition

In the schools visited there was a particularly strong emphasis by the principal, staff and students on the acknowledgement and celebration of student success. Theories of achievement motivation emphasise extrinsic pressures for achievement as a clear influence on engagement (Ryan, Connell and Deci, 1985:13–51).

This recognition was not just achieved by formal assembly and merit systems but by personal acknowledgement by the principal either formally through an organised regular meeting of students who had achieved success or informally. This focus by the leader on student achievement gave students a stronger level of reinforcement and hence they were more likely in the future to be highly engaged by a similar activity. The greater the student’s belief in the task value, the greater the engagement level in that task in the future (McIver, Stipek and Daniels, 1991:201).

In some schools the principal’s leadership in this area had been so successful that positive acknowledgement of success was built into the school culture to the extent that it was regarded as a school tradition. These schools believed that this positive acknowledgement reinforced student belief in the usefulness and value of the task. The form of recognition was often driven by school values and the attitudes identified as important including academic achievement. Therefore recognition did not only relate to sport or team achievement. Academic progress was acknowledged by both teacher and parents with a three-way reporting process controlled by the student. 
In the Australian Capital Territory school groups across both primary and secondary schools were particularly focused in this area. The senior executive of Kawungan Primary School in Queensland believed that the school culture encouraged students to celebrate all forms of success with every student pleased by the success of others. 

Leadership, engagement and task usefulness
In all states visited, curriculum options and the school-based delivery and design of that curriculum allowed for great degrees of flexibility. This was in contrast to New South Wales where the main focus is currently on greater academic rigour and higher performance standards at the exclusion of curriculum flexibility focusing on retention, breadth and relevance of subjects. (Yates, Collins and O’Connor; 2010:P9).
In Victoria almost complete control over the design and structure of courses was observed. In Queensland, university subjects were offered and delivered at local high schools with pathways beginning in the middle years. 

While the principal is seen as having little ability to be flexible with state mandated core curriculum, the usefulness of student work had high relevance to engagement. There was evidence of principals directly promoting to groups of students the value of certain activities and tasks. 
At Healesville High School in Victoria for example, the principal discussed school-based timber industries subjects at meetings with students as a means to local employment. Not having to move away from the local area to gain full employment was seen as very positive by the local community and Shire Council. Task usefulness is related to the amount of effort applied and hence engagement (Atkinson, 1996). The more useful a task the greater the pride in the result and the harder a student is likely to work. 

6.
Implications for leadership

Across all three states, schools were working to provide a more relevant curriculum, a wider variety of delivery modes and more choice for students. 
It was apparent from the research that increased flexibility in staffing and in school structures has the potential to support and allow for a greater variety of specialised programs. These in turn increase the school’s ability to meet local need. 

In New South Wales, curriculum flexibility and the ability of a school to meet local need is, in a small part, determined by the principal and the school leadership team. 
Leaders should focus on engagement as an issue of importance and visibly support and promote engagement actions and discussions amongst the school and its community. If students are engaged in learning it follows that less time is then required for behaviour issues, less time is required for counselling and less time is needed for classroom management.
Leaders should make it a priority to know each student or ensure there is a team with the responsibility to know each student and with a focus on positive student welfare based on student support. This requires school structures to be established which support a more individual approach to school life. 
The schools visited were all exploring ways to further individualise education for their students. To a large degree the New South Wales Board of Studies determines course structure, course outcomes and the hours of study required however there is still opportunity for individualised learning. These opportunities need to be regarded as keys to student engagement and success.

7.
Recommendations 
That the New South Wales Department of Education and Communities:
1. Develop a reliable measure of student engagement levels in schools

If the engagement of students in the learning process is to be promoted then reliable instruments that schools can use to clearly measure engagement are required. The background research for this paper showed no such measure exists for schools. Once designed, schools could then establish their own engagement level benchmarks and re-examine programs to see if they were effective. Until such time as student engagement measures are reliable and benchmarks established, any decisions regarding engagement would tend to be subjective in nature.
2. Use schools identified with high levels of student engagement as exemplars of best practice

3. Support further research studies in levels of student engagement in schools
Rigorous research studies of other school systems are required to develop a greater knowledge base about school-level engagement, leadership in this area and successful engagement strategies in schools. There is a significant amount of research in the tertiary area but far less in the secondary and primary areas.

That school principals and leaders:
4. Develop closer links with other educational providers

In all three of the state and territory systems observed, there were very close links between schools, universities and other tertiary providers. It is important that further close associations are established with tertiary providers on a broader scale than with TAFE NSW. With a greater emphasis by the Federal Government for regional-based university campuses an opportunity exists to close the secondary/tertiary gap.
5. Establish student engagement as a focus in their schools
Schools and leaders need to focus on the importance of engagement with staff and students to achieve higher levels of engagement in their schools. Engagement should be a topic regularly discussed by principals with supervisors in teacher, executive and principal assessment and review meetings, staff meetings and wider forums.
6. Establish school structures which support positive student welfare and a more individual approach to school life 
This may include the principal working to know each student or establishing a team with the responsibility to know individual students and with a focus on positive student welfare based on student support.  
7. Where possible, establish a designated role that has a clear focus on student engagement 
This role can be used to tie together and co-ordinate actions and strategies to improve student engagement in the school. It could be allocated through the careers advisor and/or the transition co-ordinator.
That the Board of Studies:
8. Provide greater flexibility in the curriculum so that schools can develop curriculum more relevant to the needs of the students and the local community
The New South Wales curriculum and the associated capacity of schools to deliver a curriculum that is of relevance to students’ needs are limited. Curriculum decisions need to have a greater focus on issues related to retention, breadth and relevance, rather than simply greater academic rigour and higher performance standards alone.
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Appendix 1:
Questions for structured interviews – Principal visits 

Engagement – What practical school structures and strategies work to increase engagement in a middle school context?

Supplementary questions to the research focus;

· What are the most effective middle school engagement strategies and structures currently being used – the top 20?

· How can leaders successfully implement middle school engagement strategies and structures that work?
Introductory information

Number of students ……………..

Primary school 

High School


Central (K–12) school

Number of staff approx ………..

Country school 


City school

Socio economic level

low

medium

high

Primary to Secondary Transition

1. Can you describe how the school allows for student choice in choosing their study pathway?

2. What are the 2 most effective strategies you use to keep kids engaged or increase engagement in the middle years?

3. High Schools What ways do you make sure students from the local primary schools (feeder schools) successfully transition to your school? 

4. What support do you offer students who are new to the school either from first secondary year or new to the area?

5. Some schools are able to adjust to meet unique student needs. How do you see your school being flexible enough to cater for all learners and engage them?

6. High Schools How does the work you do in local primary schools help your enrolments and student engagement once the kids arrive at your school?

7. An expectation of success with a task and subject has shown to increase engagement. How does your school provide students who are moving from primary schooling to secondary schooling with on-going success? How do you support them and learn about their needs?
Middle School Structures
8. Do you track/monitor student engagement “at risk” students? How? Do you feel you have a connection with students?

9. To what extent do you feel your senior students are motivated by their parents/staff/outside influences?

10. What are you using as measures of your success with student engagement?

11. Outline the school history in increasing engagement levels?

12. What are the most effective middle school engagement strategies and structures currently being used?

13. Have you given students greater control over their learning?  How?

14. To what extent do you feel your senior students are motivated by their parents/outside influences?

Leadership Actions
15. As the leader of the school what have you done to guide/instigate/develop higher levels of student engagement?

16. What has been the most successful action you (as a leader) have taken to improve and develop engagement?

17. To what extent do you feel students have control over their learning? 

18. Do students at the school have a high level of expectation of success in their work/course of study? How has the school influenced this?

19. In what ways do you feel you have increased the level of academic self-concept?

20. How did you increase staff awareness of the importance of high student engagement in learning?

21. Do students set their own learning goals? Do you know their goals? 

22. As the school leader how do you feel you have successfully implemented middle school engagement strategies and structures that work?
23. Has the school been able to increase the students’ feelings of success and achievement? How?

24. Do you feel the school helps students to see the value in what they are doing/studying? How does the school do this? How have you as principal encouraged and expanded this?
Appendix 2:
Schools visited
Healesville High School, Victoria 

Healesville Primary School, Victoria 

Lalor Primary School, Victoria

Yarra Glen Primary School, Victoria
Yarrawonga College P–12, Victoria

Bli Bli State School, Queensland 
Hervey Bay High School, Queensland

Kawungan State School, Queensland

Woodford State School, Queensland

Hawker Senior College, Australian Capital Territory 
Harrison School, Australian Capital Territory

Lyneham Primary School, Australian Capital Territory

Lyneham High School, Australian Capital Territory

Weetangera Primary School, Australian Capital Territory 
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