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Building capacity with new syallabuses
Grammar and imaginative texts


Grammar and imaginative texts

	Imaginative texts –

Texts that represent ideas feelings and mental images in words or visual images. An imaginative text might use metaphor to translate ideas and feelings into a medium that can be communicated effectively to an audience. Imaginative texts also make new connections between established ideas or widely recognised experiences in order to create new ideas and images. Imaginative texts are characterised by originality, freshness and insight. These texts include novels, traditional tales, poetry, stories, plays fiction for young adults and children, including picture books and multimodal texts such as film.
English K-10 syllabus (2012) Board of Studies, NSW


Some suggestions for how you might embed the teaching of grammatical features to enhance students’ persuasive compositions and their response to persuasive texts and/or key English concepts
	GRAMMATICAL FEATURE
	ACTIVITIES
	TEXTS
	STRATEGIES IN  CONTEXT

	SENTENCE TYPES 
	1. Explicit teaching of the three main sentence types. http://users.ipfw.edu/blythes/teach/toolkit/sentype.htm 

2. Students identify TWO or THREE examples of simple sentences/complex sentences/compound sentences in a passage/excerpt from a text supplied by teacher (example should be a text being studied in class or a text related to the concept being studied in class).  

3. For ONE example of each sentence type, the class discusses why the composer has selected that sentence type and how meaning would change if sentence structure was changed.

4. Divide students into pairs or groups of four. Give each group the same passage/excerpt from the text being studied and have them rewrite the passage/excerpt using ONLY simple sentences/complex sentences/compound sentence (randomly allocate a sentence type to groups). Groups then must present their passage to class and explain how this change in sentence types changes the impact of the text.
	novels, interactive fiction, plays, video games, short stories, picture books
	Video games: consider how the language of commands/instructions contrasts to language of player dialogue.

Short stories:  consider how a variety of sentence types can be an element of style or narrative voice

	ADVERBS/

ADVERBIAL PHRASES
	Explain the purpose of this activity to students – to understand how adverbs/adverbials help provide the responder with more information about an action. 

1. Select an excerpt from the text being studied in class for the purpose of this activity. The excerpt should provide clear examples of adverbs and adverbials being used.

2. Underline all adverbs/adverbials and ask students to identify what connects these underlined words. (They should hopefully see that they all give information about an action such as where, when, how and why.)

3. Discuss and identify the different forms of adverbs – single words or adding ‘–ly’ to an adjective. 

4. Discuss and identify adverbial phrases (e.g. ‘over there’, ‘with a laugh’ and ‘day by day’).

5. Discuss and identify if the adverb has been used to indicate place (‘nearby’), time (‘forever’), manner (‘angrily’), cause (‘because of his concern’) or accompaniment (‘together’). 

6. Return to the text and discuss as a class how the use of adverbs develop character, mood, action sequences and image. 

Activities modified from A grammar companion for primary teachers by Beverly Derewianka. 
	novels, interactive fiction, plays, video games, short stories, picture books
	Fairy tales/novels/short stories/interactive fiction: focus on how adverbs/adverbials contribute to the development of character, action, mood and images. 

	ADJECTIVES/

ADJECTIVAL PHRASES
	Explain the purpose of this activity to students – to understand how adjectives/adjectivals help provide the responder with more information around a noun. 

1. Select an excerpt from the text being studied in class for the purpose of this activity. The excerpt should provide clear examples of adjectives and adjectivals being used.

2. Underline all adjectives/adjectivals and ask students to identify what connects these underlined words. (They should hopefully see that they all give information about a noun such as which, whose, how many, qualities, what type, who or what.)

3. Discuss and identify the different forms of adjectives: article, pointing word, possessive, quantity adjective, opinion adjective, factual adjective, comparing adjective, classifying adjective.

4. Consider difference between ‘adjectival clauses’ and ‘adjectival phrases’. An adjectival clause contains a verb (e.g. ‘looking for gold’) whereas an adjectival phrase does not (e.g. ‘under the table’). How do they influence the meaning of a sentence in different ways?

4. Return to the text and discuss as a class how the use of adjectives to create an image, add precision, develop character, setting and mood.  

A grammar companion for primary teachers by Beverly Derewianka (pp29-47)
	novels, interactive fiction, Plays, video games, short stories, picture books,  fairy tales
	Short story writing: focus on how adjectives / adjectival phrases help the development of setting, character, mood and images in short story writing.

	MODALITY
	1. Read through a short highly persuasive passage from an imaginative text being studied in class such as picture book, scene from a play or the dialogue of a cut scene in a video game. Explicitly teach modal words (nouns, adjectives, verbs, adverbs) and discuss how these indicate the degree of definiteness in a statement or passage. 
2. Students are to work in pairs to identify high modal verbs, adverbs, adjectives and nouns in the given text excerpt and explain the overall purpose / effect of these words.. 
3. Students replace with low modal verbs, adverbs, adjectives and nouns and discuss the effect of this change on the text as a whole. 
4. Students create a cartoon based on the text being studied in class and have students use ONLY images plus modal verbs, adverbs, adjectives and nouns in speech bubbles to communicate the degree of definiteness of each interaction.
	video games, fairy tales, plays, poetry, persuasive texts
	Video games: note how and why modality varies in decision making; conversation between characters

Fairy tales: note how different characters tend to be characterised by high or low modality in their speech. What does this tell us about these characters?
Speeches: how modality works as an element of persuasion


	CLAUSES 
	1. Before beginning, be sure to discuss the purpose of the activity – to consider how clauses are used to provide the responder with information about what is happening, who is taking part and the circumstances surrounding the activity. 

2. Select a passage from the text being studied and give it to students. Get students to identify what is happening, who is taking part and the circumstances surrounding the activity detailed in the passage. 

3. Have students draw one sentence from this passage. Stick figures are OK. Now get them to label what is happening in their cartoon. For example, the girl is sitting on the carpet whilst the dog runs away. Have them identify where this action is presented in the imaginative text by highlighting the appropriate sentence.

4. Instruct students to underline the following parts of the sentence (may need to be modelled by teacher): 

a. verb or verb group

b. noun or noun group

c. describers (adjectivals and adverbials)

5. Note that for each finite verb or verb group in a sentence there is a clause. In simple sentences there is one clause; in compound and complex sentences there is more than one clause. Discuss how the clauses relate to each other in compound and complex sentences. Identify clauses which act like adjectives, providing added information about nouns (adjectival clauses) and clauses which act like adverbs, providing added information about verbs (adverbial clauses).

6. Now have students discuss as a group how each ‘chunk’ of the sentence, otherwise known as a clause, helps to convey the composer’s message - what is happening, who is taking part and the circumstances surrounding the activity. 

7. Now return to the paragraph as a whole. Have students see if they can identify patterns in how sentences are structured. Why have these patterns been used? Is the writer including more abstract nouns or action verbs? Is the writer using more adjectives or adverbials? How does this help the writer achieve his/her purpose as discussed at the opening of the lesson? 
	poetry, short stories, novels, picture books
	Picture books: examine written text and how it is represented in the supporting visuals. See activity for further information.

Short stories/novels: focus on how clauses are used to convey meaning at the sentence level. Consider emulating distinctive features of a writer’s style. 



	NOUN GROUPS
	Explain the purpose of this activity to students – to understand how nouns groups help provide information about the people, places, things and ideas which are involved in a clause. 

1. Select an excerpt from the text being studied in class for the purpose of this activity. The excerpt should provide clear examples of nouns and noun groups being discussed. (NOTE: adjectivals are part of the noun group, see activity on these above). 

2. Underline all nouns and noun groups and ask students to identify what connects these underlined words. (They should hopefully see that they all people, places, things and/or ideas which are involved in the event presented in the excerpt.)

3. Discuss and identify the different forms of nouns: concrete, abstract, singular, plural, collective, compound, nominalisations, living/nonliving, human/non-human, masculine/feminine/neuter, proper/common, particular/general, everyday/technical, objective/subjective. 

4. Have students identify and discuss how the types of nouns being used in the excerpt work together to create an image/mood/character/setting by creating ‘word chains’ for the participants in the excerpt. 

Activities modified from A grammar companion for primary teachers by Beverly Derewianka (pp17-25)
	novels, interactive fiction, plays, video games, short stories, picture books,  fairy tales
	Interactive fiction: consider how noun groups help the development of setting, character, mood and images in the text.

Poetry: consider how nouns and noun groups convey images.

	VERB GROUPS
	Explain the purpose of this activity to students – to understand how verb groups help express different aspects of experience.

1. Select an excerpt from the text being studied in class for the purpose of this activity. The excerpt should provide clear examples of verbs and verb groups being discussed. (NOTE: adverbials are part of the verb group, see activity above).
2. Underline all verbs and verb groups and ask students to identify what connects these underlined words. (They should hopefully see that they all refer to doings or happenings in the narrative).
3. Discuss and identify the different forms of verbs: action, saying, sensing and relating.  

4. Discuss ‘tense’ and identify the tense of the extract by focusing on the suffixes of verbs. Explain the need for auxiliary verbs (e.g. is/was/were) for past and present continuous as well as future tense (e.g. adding ‘will’). 

5. Working in pairs, students are to change the tense of the passage, focusing on the form of verbs. This may result in a discussion of irregular verbs. Discuss the effect of changing tense.
6. Have students identify and discuss how the types of verbs being used in the excerpt can work together to create a sense of action and bring the writing to life.
Activities modified from A grammar companion for primary teachers by Beverly Derewianka (pp54-72)
	Novels, interactive fiction, plays, video games, short stories, picture books,  fairy tales
	Novel study: Note how the use of verb groups helps to build a sense of action in a particularly eventful or exciting part of a novel.

	REFERRING WORDS
	Introduce the idea that authors use referring words, most commonly pronouns, to build a sense of cohesion and coherence in texts. 

1. Read through a paragraph of the text being studied in class – must have an obvious example of ellipsis.

2. Highlight a noun used in the opening sentence. 

3. Highlight the referring words (it, she, he, they, do, one, the, this, those) used in place of the noun. 

4. Explain that the use of these referring in place of the noun is called ‘ellipsis’. Discuss why this may be used.

5. Identify where words have been omitted to avoid repeating what was stated earlier. Discuss why this omission has occurred. How might the sentence change is the words were included?
Activities modified from A new grammar companion for teachers by Beverly Derewianka (pp150-152)
	Plays, short stories, novel, picture books
	Drama study: Note how referring words are used between characters during dialogue. Discuss when, how and why they are used between characters. 
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