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Rubric from English Studies Syllabus 
Through the study of the module, Playing the Game – English in sport, students will develop understanding of and practical competence in the language used in recreational and professional sport at a local, national and international level. Students explore how language is used by a range of people such as coaches, players, journalists, sports writers, and makers of films and documentaries. Students consider how language in sport is used to enthuse and motivate; report and analyse team and individual performance; create and sustain interest in sporting stories and issues, as well as to persuade the public and individuals to particular points of view. This may involve writing personal recounts about sporting experiences; writing about the experiences of others involved in sport in relation to fitness, motivation, success, failure and enjoyment. 

Students will also have the opportunity to experience, engage with and critique literary texts that illustrate, through imaginative use of language, how sport can spark enduring stories about important issues, legendary feats, ambition, success and failure, relationships, controversy, motivation and fitness. Texts may include longer works such as novels, biographies, autobiographies, plays and films. Through the study of a range of literary texts in both written and electronic forms, students will broaden their understanding of the importance of language in the presentation and promotion of sport to the wider community, and how individual and collective commitment to sport as a profession or as recreation is created and sustained. In addition, by engaging with these texts, students will extend their own skills in comprehending and responding to texts, and their own abilities to use language expressively and imaginatively.     
Key concepts
* Students will explore how language is used and manipulated by various people in the sporting community to achieve a particular purpose. 

* Students will be required to plan, draft, write and edit accurately and appropriately expressed reports, biographies, letters to the editor and motivational speeches to demonstrate their understanding of how the language and structure of texts is shaped to suit purpose, audience and context. 

Assessment
The assessment task for this unit of work will be a portfolio that students will be building for the duration of the unit. The portfolio requires students to write and present a motivational coach’s speech, a biography of a sports person and a letter to the editor regarding a sports issue or sports person. Students will be working towards this assessment task throughout the unit. 
Syllabus outcomes 
The assessment task will directly address outcomes P1.1, P1.2, P1.3, P3.1 and P3.2, or H1.1, H1.2, H1.3 and H3.1 if the unit is to be undertaken in the HSC year.
Several Preliminary and HSC outcomes will be addressed through a range of activities included in this unit. 
Rationale for approach used in this teaching program
This unit has been designed to make students aware of the different types of individuals and groups that use language and to understand how language can be manipulated for a variety of different purposes. 

Students will be writing about sport through various different texts types including biographies, speeches, letters, reports and recounts. To gain an understanding of the types of language used in these texts types students will engage with and critique a number of literary texts, including extracts from The story of Tom Brennan, Andrew Johns: the two of me and Australian story: man for all seasons. 
The activities in this unit have been designed to ensure high levels of engagement for a particular cohort of students. Aspects of NRL and AFL are the focus of teaching and learning activities. However, teachers may wish to focus their unit on a different sport or a variety of sports, depending on students’ interests.  
Week 1&2: Introductory activities
	Syllabus outcomes
	Quality Teaching
	Learning and teaching activities
	Evidence of learning

	P1.4, P4.2
H1.2


	Background knowledge

Engagement 
Connectedness

Significance

Inclusivity

Problematic knowledge
	What is Sport?

· Brainstorm sports students play. What are their favourite sports? Ask them to justify why. 
· In class or small groups, make a survey about what sport means to people. Students survey teachers and classes. Write a report on the result. 
· Students create a visual representation of the importance of sport to their community. 
	Visual representations and class discussions. 

	P1.1, P1.2, P1.3

H1.1, H1.2, H1.3


	Engagement 
Higher order thinking

Narrative


	Sport in texts
· Read excerpts from The Story of Tom Brennan and complete comprehension activity.
· Smart board lesson on the major themes, values and ideas that exist within the excerpt.
	Student responses to comprehension activities and observations of students’ interactions during smart board activities.

	P4.1, P3.2, P1.4
H4.1


	Deep Understanding
Deep knowledge

Engagement
	Dream team
· Students set up a ‘Dream Team’ for a sport of their choosing. They must come up with a team name, uniform and logo that is to be presented on a poster. Students must also write a report justifying their choices. Students give a presentation to the class. 
	Students use language appropriate to purpose, audience and context in the report and the presentation.


Week 3: Motivational speech
	Syllabus outcomes
	Quality Teaching
	Learning and teaching activities
	Evidence of learning

	P1.3, P2.1, P3.1, P3.2

H1.3, H2.1, H3.1, H3.2 


	Substantive communication
Background knowledge

Deep knowledge 

Deep understanding
	Speeches
· Brainstorm the concept of motivation and the qualities that make a good coach.
· Work through the speeches in resources and answer the attached questions.
Listening task
· Listen to Any given Sunday as a group and discuss how the language is used to motivate listeners.

· Complete listening task activities.
	Lesson. observation
Answers to listening task activities.

	P1.3, P2.1, P3.1, P3.2

H1.3, H2.1, H3.1, H3.2 


	Deep understanding 
Higher order thinking


	Portfolio
· Students write and present a motivational speech directed at their ‘dream team’. The speech must be between 2-3 minutes long and have correct structure and appropriate motivational language. To start this, students will be given a scaffold to draft their speech. 
· Students will present their speeches and will complete the peer evaluation speech on two of their classmates’ speeches.  
·  Students will be required to hand in a portfolio at the end of the unit of work which should include a hard copy of their motivational speech.
	The speeches effectively demonstrate motivation techniques. 


Week 4: Sports biography
	Syllabus outcomes
	Quality Teaching
	Learning and teaching activities
	Evidence of learning

	P1.1

H1.1

	Background knowledge
Metalanguage


	 Biography
· Students study biography text type – see Resource . They will examine structure as well as the language forms and features. 
	Observations throughout lesson.
Lesson observations

	P1.1, P1.2, P1.3
H1.2, H1.3 


	Deep knowledge
Engagement 


	Biography of a sports person
· Students use the internet to find biographies of sports men and women in whom they are interested. 
· Students read/view the Andrew Johns biography, the Darren Lockyer sample and scaffold in Resource.
	Student response and discussion

	P1.4
H1.4


	Deep understanding
Explicit quality criteria


	Students write their own biographies
· Students write a biography for inclusion in their portfolio.  Students select a member from their ‘Dream Team’ and spend one lesson researching and then write a biography of their life. Students can use the scaffold provided in Resource 4.
	Will be assessed in the portfolio.


Week 5: Letter to editor
	Syllabus outcomes
	Quality Teaching
	Learning and teaching activities
	Evidence of learning

	P4.1,
H4.1


	Deep knowledge
Problematic knowledge

Background knowledge


	Issues in sport
· Students research an issue in sport using current newspapers, news and current affairs programs. 
· Students write a letter to the editor about a player or issue in sport. 
· Students identify one issue in sport to respond to for their portfolio. Students explore different solutions and perspectives on the issue. 
	Observations throughout lesson.

	P1.1, P1.2, 
H1.1, H1.2, 


	Metalanguage
Substantive communication

Background knowledge

 
	Writing letters
· Look at letter to the editor from a current newspaper.

· Students make annotations regarding the structure and language used in the second letter to the editor. (Could use the smart board for this exercise).
· Select an issue in sport. Use the smart board to brainstorm and collaboratively write a letter to the editor. 
	Students contributions to the group work. 

	P1.1, P1.4, P3.1

H1.1, H1.4, H3.1


	Deep understanding
Higher order thinking

Student direction

High expectation
	Students write their own letters to the editor
· Using an issue previously chosen, students brainstorm the type of concerns they would wish to discuss in their letters.
· Students use a scaffold of a letter to the editor to help them to write their letters.
· Teacher checks draft before students write final copies.
	Students produce letter for portfolio.


Resource 1 
J.C Brennan, The story of Tom Brennan 
Pages 13-26 (Chapter 2)
Comprehension
Students read chapter 2 of The Story of Tom Brennan.

Answer the following questions using full sentences. 
1. How do we know Tom did not enjoy the football game? (Page 13)
2. What were the only things Tom felt like doing? (Page 13)
3. Why did he call his room the cave? (Page 13)
4. What picture gave Tom the ‘spooks’? Describe it. (Page 14)
5. What did Tom love about footy? (Page 15)
6. What type of language/words and phrases show that Tom is not happy? (Page 17)
7. What is the population of the town? (Page 17)
8. What is Peter McGregor’s nickname? (Page 17)
9. Find five example of colloquial language. (Page 18)
10. What does sudden death mean in football terms? (Page 19)
11. What advice does the Dad give to the team? (Page 19)
12. What was the final score? (Page 20)
13. How do we know Tom was re-telling his memory of the game? (Page 21)
14. How many players were on the north and south sides? (Page 24)
15. What did people say to Tom after the game? (Page 26)
Resource 2

Motivational speeches
Read the speeches by Princess Diana Abraham Lincoln, answering the questions that follow each speech.
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I must begin by saying how warmly | welcome this conference on landmines
convened by the Mines Advisory Group and the Landmines Survivors' Network. It
is so welcome because the world is too little aware of the waste of life, limb and
land which anti-personnel landmines are causing among some of the poorest
people on earth. Indeed, until my journey to Angola early this year - on which |
am going to speak this morning - | was largely unaware of it too.

For the mine is a stealthy killer. Long after conflict is ended, its innocent victims
die or are wounded singly, in countries of which we hear little. Their lonely fate is
never reported. The world, with its many other preoccupations, remains largely
unmoved by a death roll of something like 800 people every month - many of
them women and children. Those who are not killed outright - and they number
another 1,200 a month - suffer terrible injuries and are handicapped for life. | was
in Angola in January with the British Red Cross - a country where there are 15
million landmines in a population, Ladies and Gentlemen, of 10 million - with the
desire of drawing world attention to this vital, but hitherto largely neglected issue.

Some people chose to interpret my visit as a political statement. But it was not. |
am not a political figure. As | said at the time, and I'd like to re-iterate now, my
interests are humanitarian. That is why | felt drawn to this human tragedy. This is
why | wanted to play down my part in working towards a world-wide ban on these
weapons. During my days in Angola, | saw at first hand three aspects of this
scourge. In the hospitals of Luanda, the capital, and Huambo, scene of bitter
fighting not long ago, | visited some of the mine victims who had survived, and
saw their injuries. | am not going to describe them, because in my experience it
turns too many people away from the subject. Suffice to say, that when you look
at the mangled bodies, some of them children, caught by these mines, you
marvel at their survival. What is so cruel about these injuries is that they are
almost invariably suffered, where medical resources are scarce. by

| observed for myself some of the obstacles to improving medical care in most of
these hospitals. Often there is a chronic shortage of medicine, of pain killers,
even of anaesthetics. Surgeons constantly engaged in amputating shattered
limbs, never have all the facilities we would expect to see here. So the human
pain that has to be borne is often beyond imagining. This emergency medical
care, moreover, is only the first step back to a sort of life. For those whose living
is the land, loss of an arm or leg, is an overwhelming handicap which lasts for
life. | saw the fine work being done by the Red Cross and other agencies to
replace lost limbs. But making prostheses is a costly as well as a complicated
business. For example; a young child will need several different fittings as it
grows older. Sometimes, the severity of the injury makes the fitting of an artificial
limb impossible. There are never enough resources to replace all the limbs that
are lost.
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That is an intolerable load for a handicapped person in a poor country. That is
something to which the world should urgently turn its conscience.

In Angola, one in every 334 members of the population is an amputee! Angola
has the highest rate of amputees in the world. How can countries which
manufacture and trade in these weapons square their conscience with such
human devastation?

My third main experience was to see what has been done, slowly and perilously,
to get these mines out of the earth. In the Kuito and Huambo region | spent a
morning with small team from Halo Trust, which is training Angolans to work on
the pervasive minefields and supervising their work. | speak of "our team"
because men of the Mines Advisory group - or, in this instance, the Halo Trust -
who volunteer for this hazardous work are usually former members of our own
Services. | take this opportunity to pay my tribute to the work these men do on
our behalf - the perils they encounter are not just confined to mines. Two
members of the Mines Advisory Group team in Cambodia, Chris Howes and
Houn Horth, were kidnapped by the Khmer Rouge a year ago and their fate is
uncertain. We can only pray for their safe return.

Much ingenuity has gone into making some of these mines. Many are designed
to trap an unwary de-miner. Whenever such tricky mines appear, the de-miner
will call in one of the supervising team, who will then take over. That is what
keeps their lives perpetually at risk. It might be less hazardous, | reflected, after
my visit to Angola, if some of the technical skills used in making mines had been
applied to better methods of removing them. Many of these mines are relatively
cheap - they can be bought for 5 apiece, or less. Tracing them, lifting them, and
disposing of them, costs far more - sometimes as much as a hundred times
more.

.
Angola, is full of refugees returning after a long war. They present another aspect
of this tragedy. The refugee turns towards home, often ignorant of conditions in
his homeland. He knows of mines, but homeward bound, eagerness to complete
the journey gets the better of him. Or he finds mines on what was once his land,
and attempts to clear them. There were many examples of that in Angola. These
mines inflict most of their casualties on people who are trying to meet the
elementary needs of life. They strike the wife, or the grandmother, gathering
firewood for cooking. They ambush the child sent to collect water for the family

| was impressed to see the work being done by many of the world's agencies on
"Mine Awareness"." If children can be taught at school, if adults can be helped to
learn what to do, and what not to do in regions that have been mined, then lives
can be saved and injuries reduced. There are said to be around 110 million
mines lurking somewhere in the world - and over a third of them are to be found
in Africa! Angola is probably more heavily mined than anywhere else, because
the war went on for such a long time, and it invaded so much of the country. So
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And this brings me to one of the main conclusions | reached after this
experience.

Even if the world decided tomorrow to ban these weapons, this terrible legacy of
mines already in the earth would continue to plague the poor nations of the
Globe. "The evil that men do, lives after them "

And so, it seems to me, there rests a certain obligation upon the rest of us

One of my objectives in visiting Angola was to forward the cause of those, like
the Red Cross, striving in the name of humanity to secure an international ban on
these weapons. Since them, we are glad to see, some real progress has been
made. There are signs of a change of heart - at least in some parts of the world.
For that we should be cautiously grateful. If an international ban on mines can be
secured it means, looking far ahead, that the world may be a safer place for this
generation's grandchildren.

But for this generation in much of the developing world, there will be no relief, no
relaxation - the toll of deaths and injuries caused by mines already there, will
continue.

This tracing and lifting of mines, as | saw in Angola, is a desperately slow
business. So in my mind a central question remains. Should we not do more to
quicken the de-miners' work, to help the injured back to some sort of life, to
further our own contribution to aid and development?

The country is enriched by the work done by its overseas agencies and non-
governmental organisations who work to help people in Africa and Asia to
improve the quality of their lives. Yet mines cast a constant shadow over so
much of this work. Resettlement of refugees is made more hazardous. Good land
is put out of bounds. Recovery from war is delayed. Aid workers themselves are
put at risk. | would like to see more done for those living in this "no man'sland"
which lies between the wrongs of yesterday and the urgent needs of today.

| think we owe it. | also think it would be of benefit to us, as well as to them. The

more expeditiously we can end this plague on earth caused by the landmine, the
more readily can we set about the constructive tasks to which so many give their
hand in the cause of humanity.
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1. Describe three ideas that you have encountered from this speech about
land mines.

2. How does Princess Dianna ensure that you appreciate the terrible
consequences of land mines? Refer to at least THREE language features.

3. Is this an effective speech? Justify your response by referring directly to
the main ideas in the speech.
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Four score and seven years ago our fathers brought forth on this continent, a
new nation, conceived in liberty, and dedicated to the proposition that all men are
created equal.

Now we are engaged in a great civil war, testing whether that nation, or any
nation so conceived and so dedicated, can long endure. We are met on a great
battlefield of that war. We have come to dedicate a portion of that field, as a final
resting place for those who here gave their lives that that nation might live. It is
altogether fitting and proper that we should do this.

But in a larger sense, we cannot dedicate - we cannot consecrate - we cannot
hallow - this ground. The brave men, living and dead, who struggled here, have
consecrated it, far above our poor power to add or detract. The world will little
note, nor long remember, what we say here, but it can never forget what they did
here. It is for us the living, rather, to be dedicated here to the unfinished work
which they who fought here have thus far so nobly advanced. It is rather for us to
be here dedicated to the great task remaining before us - that from these
honored dead we take increased devotion to that cause for which they gave the
last full measure of devotion - that we here highly resolve that these dead shall
not have died in vain - that this nation, under God, shall have a new birth of
freedom - and that government of the people, by the people, for the people, shall
not perish from the earth.

Question:
This is a brief but memorable speech Lincoln. List five reasons why this speech
is powerful:





Resource 3
Search You Tube for Al Pacino, Any given Sunday. 

Listen/view and discuss as a group. 

1. This is a motivational speech. Describe the tone and pace of the speech at the beginning.
____________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________
2. Pacino tells stories about his life. What are some of these?

______________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________
3. Why does Pacino start raising his voice and how do the players react to this change?

________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________

4. Why do you think Pacino wants the players to look into the eyes of a team mate?

________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________
5. How does the speech end?

____________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________
6. Do you think this speech is motivational? Explain your answer.

______________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________
7. Create a mind-map of all the language features you would like to include in your motivational speech.
Resource 4
How to write a biography
A biography is simply the story of a life. Biographies can be just a few sentences long, or they can fill an entire book - or two.

· Very short biographies tell the basic facts and overall importance of someone's life. 

· Longer biographies include that basic information of course, with a lot more detail, but they also tell a good story.

Biographies analyse and interpret the events in a person's life. They try to find connections, explain the meaning of unexpected actions or mysteries, and make arguments about the significance of the person's accomplishments or life activities. Biographies are usually about famous, or infamous, people, but a biography of an ordinary person can tell us a lot about a particular time and place. Biographies are often about historical figures, but they can also be about people still living. Many biographies are written in chronological order, i.e. events in order of time. Some group time periods around a major theme (such as "early adversity" or "ambition and achievement"). Still others focus on specific topics or accomplishments. 
To write a biography you should: 

1. Select a person you are interested in.
2. Find out the basic facts of the person's life. 

3. Think about what else you would like to know about the person, and what parts of the life you want to write most about. Some questions you might want to think about include: 

What makes this person special or interesting? 

What kind of effect did he or she have on the world? On other people? 

What are the adjectives you would most use to describe the person? 

What examples from their life illustrate those qualities? 

What events shaped or changed this person's life? 

Did he or she overcome obstacles? Take risks? Get lucky? 

Would the world be better or worse if this person hadn't lived? How and why?

Do additional research at your library or on the Internet to find information that helps you answer these questions and tell an interesting story. 

Resource 5
Sports biography research scaffold
Name:

Nickname:

Born (where):

Birthdate:

Weight:

Height:

Debut:

Career:

Family:

Sporting awards/achievements:

Other awards/achievements:

Resource 6
My Profile: Darren Lockyer
Nickname: Locky
Born: Brisbane, Qld, 24th Mar 1977
Junior Club: Roma Cities
Weight: 84kg
Height: 178cm
First Grade Debut: v Eels Round 13, 1995
Biography: Darren Lockyer was born in Brisbane, Queensland, and is an Australian professional rugby league player and current captain of the Brisbane Broncos, Australian Kangaroos sides and the Queensland Maroons. Widely considered one of the finest players in the modern game, Lockyer has played more games and scored more points for the Brisbane Broncos than any other player in the club's history.


Lockyer currently plays in the five-eighth position, having moved there from his previous position of fullback in 2004. Upon switching positions, Lockyer endured heavy criticism, but responded in 2006 with arguably his finest ever season, becoming the first person since Allan Langer (a former teammate) to captain winning teams in the National Rugby League premiership, the State of Origin series, and the Tri-Nations series all in the same year. Lockyer also became only the second player to have won the golden boot award twice.

Other achievements:
Club Rookie of the Year 1995
Member of the 1997 Super League World Club Challenge winning Broncos side (Broncos defeated Hunter Mariners 36-12).
Member of the 3rd Broncos Premiership Winning Team in 1997 (Broncos defeated Sharks 26-8, Lockyer scored 5 goals; 10 points).
Most points in one season: 272 in 1998
Member of the 4th Broncos Premiership Winning Team in 1998 (Broncos defeated Bulldogs 38-12, Lockyer scored 5 goals; 10 points).
Member of the 5th Broncos Premiership Winning Team in 2000 (Broncos defeated Roosters 14-6)
Clive Churchill Medal Winner 2000
Club Player of the Year 2002,2003
Captain 2005-present
Dally M. Medal Five-Eighth of the Year 2006
Dally M. Medal Representitive Player of the Year 2006
Highest Ever Brisbane Point-Scorer with 1,220 Club Points (as of End of 2007 Season)
Club Best Back Award 2001,2002,2003,2006
Member of the 6th Broncos Premiership Winning Team in 2006 and also Captain (Broncos defeated Storm 15-8, Lockyer scored 2 goals and 1 field goal).
Highest capped Broncos player
Dally M. Medal Five-Eighth of the Year 2007
From:  http://www.sportingpulse.com/mysport.cgi?a=BLOG_VIEWENTRY&blogID=132801
Resource 7
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Letter to the editor

Natives in La La Land

{Iwould like to thank Mr C Rosedale (Letter April 1)
for sharing his La La Land views on native animals for

pets. What a/galah!-

Who would want a native animal for a pet anyway?
Ever had a wombat undermining the foundations

(daytime? No. They're totally unsuitable.

(As for his idea of using the proceeds g

native pets for wildlife protection,
money would be swallowed whole by fat cat'

OK, so a few of our feathered friends may make

good pets. OK, so dogs and cats (which do make

good pets) may toddle off at night to nibble on the
odd native mouse. That’s no reason to get rid of

them. Just following their instinets, | say. <

Language features
Use of first person,
singular shows writer's
view

Use of exclamation

Tone is sarcastic and
scornful

Use of first person, plural
to include the readers

Use of metaphor and pun

Use of adjectives to
improve argument

Use of humour
throughout

Careful choice of words
to support writer's ideas

Leave the native animals where they belong, in
the bush.

Kay Nein

Henley Beach

2 Itis important in these letters to determine what is a fact and what is opinion. In

the letter above, find two opinions and two facts.
Opinion:

»

Opinion:

Fact:





Resource 8
Letter to the editor scaffold
Author’s details:

(date)
Dear Editor
1st paragraph refers to the news item you are writing about, you state your opinion on the topic.

2nd paragraph is an explanation of your viewpoint.

3rd paragraph is used to suggest a solution or make a recommendation.

Complementary close
Author, signature and suburb 

Suggestions for language:

· first person
· informal language
· emotive words
· rhetorical questions

Assessment task
English Skills

Playing the game: English in sport
Preliminary/HSC
Task description
You will submit a writing portfolio that you will be working on during the course of the unit. The portfolio should include three pieces of writing.
1. Imagine that you are the coach of a sporting team which is about to play in a grand final. Compose a motivational speech using language devices appropriate for this purpose.
2. Choose one player from your ‘dream team’ and compose a one page biography outlining the life and career of the person. The biography must use language and structure appropriate to a biography.

3. After researching a variety of issues in sport, select an issue and write a letter to the editor of a sport magazine for young people.
Outcomes addressed

P1.1 has experience of extended and short texts in a range of forms to gain knowledge, understanding and appreciation of how English is used to convey meaning.
P1.2 explores the ideas and values of the texts.

P1.3 identifies how language and other techniques are used to convey meaning in extended and short texts in a range of forms.

P3.1 recognises a range of audiences and the appropriate text forms, vocabulary, style and tone when writing and speaking for those purposes.

Criteria for assessment

1. Demonstrates understanding of how language is used in the sporting community for a variety of purposes: to excite, persuade, shape perceptions, motivate and inform.
2. Builds response on well selected research
3. Organise, develop and express ideas skilfully using language appropriate to audience, purpose and form.

Value of task for school assessment
XX%
MARKING GUIDELINES

	Criteria
	Marks

	· Demonstrates a perceptive understanding of how language is used in the sporting community for a variety of purposes
· Builds responses on well-developed research
· Organises, develops and expresses ideas skilfully, using language appropriate to audience, purpose and form.
	9  10

	· Demonstrates a competent understanding of how language is used in the sporting community for a variety of purposes
· Builds responses on sound research

· Organises, develops and expresses ideas competently, using language appropriate to audience, purpose and form.
	7   8

	· Demonstrates understanding of how language is used in the sporting community for a variety of purposes
· Builds responses on adequate research

· Organises, develops and expresses ideas adequately, mostly using language appropriate to audience, purpose and form.
	5   6

	· Demonstrates a limited understanding of how language is used in the sporting community for a variety of purposes
· Builds responses on limited research

· Organises, develops and expresses ideas in a limited way, sometimes using language appropriate to audience, purpose and form.
	3   4

	· Demonstrates an elementary understanding of how language is used in the sporting community for a variety of purposes
· Builds responses on elementary research

· Organises, develops and expresses ideas in an elementary way.
	1   2

	· Non-attempt
	0


TOTAL MARK: ________ / 10       SIGNATURE OF ASSESSOR: __________________________________________      DATE: _______________
COMMENT: ________________________________________________________________________________________________________ 
__________________________________________________________________________________________________________________
__________________________________________________________________________________________________________________



Stage 6 English Content Endorsed Course English Studies


Unit of Work








Module: English in Sport: Playing the game








Indicative hours: 20 hours.
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