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EXECUTIVE SUMMARY 

This State Leadership Fellowship 2008–2009 Frank Farrell Award provided the opportunity to attend the Native Indian American Association Conference in Seattle and to visit educational centres in the United States of America and Canada. 
The research study demonstrated the importance of recognising the culture of the Indigenous people within each country and how this in turn contributed to the well being and the improvement of their circumstances. This included:
The National Indian Education Association Conference celebrated aspects of Indigenous culture through dress, key note presentations and workshops, performance such as drumming and song, as well as stressing political action, health and education issues.
The position of resident Elder had been created in schools and the institutes demonstrating the esteem and importance of Elders as the keepers of the Indigenous culture. 
Early entry to college was based on supporting students within the culture of their birth, building resilience and skills before moving on, while establishing an expectation that students would return and work for their people. 
Treaties in Canada are the guardians of the culture and the Office of the Commissioner for the Treaties enforces the teaching of the meaning of the treaties and their history within the public education system. 
Language was seen as a right even though few people were able to fully converse in their native language. Efforts were being made to teach the language because it was recognised that it was important to the survival of the culture. The recognition of Aboriginal English was seen as an important link to the Indigenous language. This needed to be respected and was seen as an essential component in nourishing the soul. 
Indigenous higher and further education institutions are now powerful and determine and facilitate access to new skills, as well as preserving the culture within the community. Through negotiated partnerships the institutes tailor their courses to the needs of the community. 
Realising that their history was one of colonisation, dispossession and loss, some Indigenous communities are now responding by setting up community schools based on cultural values and practices that employ diverse strategies to reach out to those whose needs are not being adequately met by mainstream provisions.

1.
Overview of the research study

This research study was undertaken by Brian Debus, Principal Menindee Central School as the recipient of the State Leadership Fellowship 2008–2009 Frank Farrell Award that was awarded by the Deputy Director-General, NSW Department of Education and Training.

My visit to the United States and Canada provided insights into the provision of education for Indigenous students in these two countries. It offered opportunities to meet and build networks with educators of great talent, commitment and experience and facilitated visits to a number of sites involved with providing innovative and exciting ways of delivering education for students from birth to post-school centres of higher learning.

The exchange of ideas was productive and discussions were always two-way. Much interest and knowledge was shown by the Canadians, especially about Indigenous education in Australia. Many were looking forward to attending the World Indigenous Conference on Education which was scheduled to be held in Melbourne a couple of weeks after my visit.

As with all research, the outcomes were often different to that which was expected. While there were fruitful examples of exciting answers to the first two research questions, the provision of education to remote communities in the Canadian and United States experience is very similar to that in New South Wales.

2.
Key research questions 

The Fellowship was based on the search for possible answers to three key research questions:

1. In what ways has cultural curriculum infusion assisted and influenced in improving learning outcomes and experiences for Indigenous students?

2. How important has been the concept of partnerships between schools and Indigenous communities in improving outcomes for Indigenous students?

3. What has been the nature and scope of the training and development teachers have received that support them to be effective prior to and during their teaching experience?

3.
Research methodology

Information was collected by:

· Attending the four day National Indian Education Association Conference in Seattle. The theme of the conference was Cross Roads – Pulling Together our Indigenous Knowledge. At the conference I was honoured to make a presentation, Dare to Lead – an Australian Perspective.

· Visiting the Suquamish Tribe and Reservation on Bainbridge Island. I visited a multi-purpose campus. This included an exemplar of early childhood education: the Marion Forsman-Boushie Early Learning Centre.

· Visiting the Suquamish Tribe Department of Education Senior School where I met students, Colleen Almojuela (Acting Head) and Wilma Barker (an Elder of the Suquamish Tribe). 

· Meeting with Morrie Black Eagle from the Suquamish Tribe Reservation Council that was beginning a two-day retreat.

· Attending a drumming practice session with students and reservation members from the Suquamish Tribe and Reservation.

· Meeting with the Dean of Education of the Native Education College in Vancouver, discussions with staff members and students and a tour of the Centre.

· Visiting the Nicola Valley Institute of Technology – “British Columbia’s Aboriginal Public Post-Secondary Institute” – in Vancouver and meeting with Verna Billy Minnabarriet, the Educational Administrator of the Institute.

· Visiting Mt Currie First Nations School on Reservation some 200 kilometres from Vancouver. 

· Visiting Oskayak High School (previously Joe Duquette High School) for meetings and discussions with Principal, Michelle Chuhaniuk, teachers and students. I was honoured to be asked and took part in a “sweat” with students and cultural Elders.

· Meeting with Cort Dianez and members of the Saskatoon Public Schools Indigenous Unit.

· Meeting with the Treaty Commissioner and staff at the Treaty Office, Saskatoon.

· Visiting Muskoday First Nation Community School with members of the Tribal Council at the alternative school, Won-Ska.

· Participating in the two-day Symposium conducted by Aboriginal Education Research Centre – “Celebrating the Local, Negotiating the School: Symposium on Language and Literacy in Aboriginal Communities” – held at the Wanuskewin Heritage Park in Saskatoon.

As well as the formal meetings, informal meetings took place over dinner and often late into the night. Hospitality was plentiful and resources freely offered.

4.
Findings 

4.1
Generalisations and impressions
· Both the United States and Canada have histories of invasion similar to Australia and New Zealand. However the United States, Canada and New Zealand are all covered by treaties which guarantee certain rights to their Indigenous peoples. New Zealand has its treaty written in two languages, English and Maori. Australia alone does not have such a treaty.
· All schools and institutions visited demonstrated a deep respect for the Indigenous culture as well as practices and symbols that engaged students in developing and deepening their knowledge of their people.
· The two First Nations schools visited were isolated and suffered to some extent from poor community infrastructure similar to many Australian schools. The New South Wales focus on connected classrooms and linking students electronically appeared to me to be one way of overcoming isolation.
· In general, schools that are isolated are often staffed with inexperienced teachers. Some schools were employing Indigenous teaching staff. Family connections seemed to be evident in Indigenous recruitment. 
· As in Australia, Indigenous students are achieving outcomes at a level lower than the average population. Whilst some programs such as First Start are occurring, continuity between schools is not guaranteed. 
· On 4 November 2008, during the study tour, Barack Obama was elected as President of the United States of America. There was great expectation that change in education provision would occur in both the United States and Canada. This expectation was similar to that held by Australians following the election of Kevin Rudd in 2007. However, the world wide economic downturn may limit both governments’ ability to meet these expectations. 
· In both the United States and Canada there appeared to be a greater cohesiveness of purpose in educational matters within local communities and a willingness to negotiate and strive for a greater share of resources from governments than in Australia.
· The residential schools experience within the United States was similar to the removal of Aboriginal children from their families in Australia (now known as the Stolen Generation). There appeared to be equally disastrous outcomes including many unhealed scars.
· Obesity, alcoholism, violence, over-representation in the penal system, renal failure and diabetes are prevalent within the Indigenous communities and continue to have an impact on the life chances of the Indigenous people.

4.2 
What will make a difference?
Some practices and ideas in the United States and Canada could make a difference to rural and remote communities within Australia and to schools with a significant Aboriginal enrolment. 

Cultural differences
Position of resident elder
At Mt Currie and Moskaday First Nations Schools, Oskayak High School in Saskatoon and the institutes of National Education Authority and Nicola Valley Institute of Technology in Vancouver, there was a position for an Elder within the educational institution. This was a position that was respected by the whole community and central to its operation.

The role of these Elders varied but included:

· Providing a symbolic presence at all major activities and events at the school

· Being knowledgeable in the traditions and practices of the schools

· Counselling students so they could seek solace or advice regarding personal problems or needs

· Being the “keeper” of artefacts, literature and other objects that relate to the culture
· Teaching small groups of students
· Providing a resource to teachers in their teaching roles

· Teaching within the classroom alongside teachers.

The person selected for the role varied but support from the community was essential. At Oskayak there were two people, with only one position filled because of the recent death of an Elder. There was no rush to fill the other position because “the right person had to evolve”. At Muskoday the position was rotated, allowing different interests in the community to be represented.

The position of Elder should be created in all schools with an Indigenous student population over 50%, or as appropriate. The Elder should have a specially designated room that is well resourced. The elder must be paid. Creation of these positions within schools in New South Wales would demonstrate a commitment to culture and respect to communities and build respect as a value for their role as elders within the community. 

Early entry to college
Native students have the highest high school drop-out rates and the lowest college completion rates of any group in the United States. This is replicated in Canada and Australia.

The concept of the early entry to college (university) is that such a system “honours the heritage and identity of Native students” (Center for Native Education, 2008). This practice allows students to attempt their first university work within their own community where there is support. At the same time the curriculum is based on local needs and heritage.

Early entry is a partnership between tribal, high school and college personnel who work together to increase the goals and success of Native students. There is an implicit concept of graduates contributing back to their community. At the same time the education costs are reduced.

This process is overseen by the Center for Native Education in Washington State through financial support and technical assistance.

Early college entry improves student outcomes. Outcomes from the Tulalip Heritage Early College on the Tulalip Reservation near Marysville, Washington State, showed that:

· students earn up to 24 college credits during the school’s second year

· graduation rates increased from 67% to 87% during the school’s second year to 100% in its third year

· the entire teaching staff was retained by the second year of early college breaking the historic pattern of high teacher turnover at reservation schools. (Center for Native Education, 2008)

Provision of early entry to university should be a priority for Indigenous students in New South Wales. Early college for remote communities could provide understanding of what university education is, change motivation and provide a supportive pathway rarely taken. With access to technology to link rural universities to schools and the development of a curriculum that builds greater identity and resilience, high drop-out rates might be avoided – with success becoming a tradition.

Language
Language is indivisible from culture.

Language, its maintenance and survival, was a major part of the National Indian Education Association Conference. Two sessions of three and a half hours was given to presentations, panel sessions and debates. Sessions were full and it was obvious that there was real concern that, despite the need to move forward, things were moving backwards. It is estimated that by 2050 half of the surviving Indigenous languages will have died.

In the both the First Nations schools of Mt Currie, BC and Muskoday Saskatchewan, Indigenous language was being taught in the lower grades. Also the Marion Forsman-Boushie (Washington State) preschool was attempting to begin language learning at this level. However, most teachers did not speak the language and it was being taught in a very spasmodic way. Publications were more often than not written in English or Canada’s dual language, French.
A highlight of my visit was to take part in a two-day symposium conducted by the Aboriginal Education Research Centre that is part of the University of Saskatchewan. The topic for the symposium was Celebrating the Local, Negotiating the School: Symposium on Language and Literacy. There were approximately 40 participants who took part and four papers were delivered. 

The importance of the discussion centred on the assertion that “Globally, the world’s linguistic and cultural diversity is imperilled by national and transnational forces that work to homogenise and standardise, even as they stratify and marginalise.” (Teresa McCarthy, 2005) 

The symposium focused on the relevance of non-standard English spoken in the many First Nations and Métis communities through Canada and other colonised nations throughout the world. In the writings of Gloria Bird and Joy Harjo (1997) “reinventing the enemy’s tongue” was a way to express themselves in an unfamiliar language and in the absence of the mother tongue. The theme contained in all the papers was that respect needs to be given to these languages and cultures as a bridge to building onto developing Standard English.

Disappearing languages is a fact and this brings with it “a serious threat to the continuity and well being of Aboriginal knowledge and cultures, communities, and peoples world wide.” (Atleo and Fitznor, 2008)

Lorna Fadden and Jenna LaFrance (2008) argue that “students from minority backgrounds can become very successful in acquiring more than one dialect, which allows them to maintain and enhance community ties held together by local culture and non standard dialect use.” Positive academic outcomes are achieved by students who develop the ability to code-switch, to be adept at shifting dialects. They further argued that changes in curriculum that facilitate the teaching of Aboriginal English as a second language could result from teaching essentially through an oral rather than a visual approach.

Research by Dr Andrea Serzuk, Language and Literacy Education, University of Regina indicates that “First Nations children speak a variety English that differs phonologically, morphologically, syntactically, lexically and in terms of discourse behaviour from white settlers.”

Just as importantly Dr Serzuk points out that institutional practices and in-service teacher beliefs regarding language variation and literacy development help to perpetuate inequity between settlers and Indigenous students.

In recent years within the Australian context Aboriginal English as a topic of interest has been rarely discussed. As a pre-service study, as far as I am aware, it does not exist. The lack of recognition given to this aspect of Indigenous education devalues students’ backgrounds and does not pick up on the outcomes of the Aboriginal Review 2006. Facts presented by Diana Eades, University of New England, show:

· Aboriginal English is probably the first language of the majority of Aboriginal people in Australia
· in more remote areas it is spoken as a second or third or fourth language, by speakers of 'traditional' Aboriginal languages and the Creole languages
· like many other non-standard language varieties, Aboriginal English has a history of being dismissed as 'bad English'
· Departments of Education around the country are well aware of the fact that they will not succeed in providing successful literacy education for speakers of Aboriginal English unless they recognise and accept Aboriginal English as the home language of many students.
The symposium nurtured by Aboriginal Education Research Centre reminded me of the importance of Aboriginal English. This symposium was an example of Higher Education devoting resources in areas of research and putting effort into improving Indigenous Education outcomes.

I believe that the Department of Education and Training must change how teachers are appointed to schools in remote communities in outback New South Wales by providing an in-depth pre-service of induction for all teachers. This pre-service induction should include: cultural knowledge, knowledge of Aboriginal English and its implications for teaching and learning and a thorough grounding in the Quality Education Framework.
4.3
Partnership differences
National Indian Education Association 
The National Indian Education Association in the United States of America is a robust coalition of parents, students, school educators, university members, elders and trade unionists (National Education Authority and affiliated associations). Its mission is to support traditional native cultures and values, to enable Native learners to become contributing members of their communities, and to improve educational opportunities and resources for American Indians, Alaskan Natives and Native Hawaiians throughout the United States.

With its resources it has four major purposes:

· advocacy to ensure optimum outcomes from education through lobbying in Washington DC and with its partners

· technical assistance to individuals within their community

· coordinated action through leadership to achieve the associations goals

· communication to promote educational research services, curriculum resources and educational personnel development.

National Indian Education Association holds a conference annually and democratically decides venues four years in advance. The conference provides 90% of the annual revenue for the association. One vital component of the association is that it receives no government funding and therefore can speak without fear or favour and can take part in the political debate. This helps to  ensure progress. The Board is elected annually with twenty-four candidates seeking election at the conference for a two-year term. 

The conference is huge as it seeks to bring together educators in the broadest sense from across the United States. There were four days of activities with keynote speakers each day. There were two sessions of workshops of 90 minutes duration with 35 options at each session.

Additional to the above activities, there was a Regional Caucus, a Youth Day, a Native Language Summit held over two full afternoons, a Research Workshop held over one afternoon, three-quarters of a day for a Summit on High School Reform and a Tribal Leaders’ Summit held one afternoon. 

Only by attending in teams could any school, community or group obtain the maximum benefit from the conference. The conference demonstrated the broad church of interests and issues that are vital to improving outcomes for Indigenous students.

Of interest was that all delegates received a free diabetes check and a large room was set up to support diabetes sufferers and those with renal problems.

Within the Australian context there does not appear to be an equivalent Indigenous organisation. At the Council of Australian Government Ministers in December 2008 the decision was taken to devolve funding for Aboriginal Education to the states. Action will now be taken across eight education departments and Australia-wide actions to meet the needs of Aboriginal students will be more difficult.

State Governments, including New South Wales, have fostered groups such as the Aboriginal Education Consultative Groups to provide partnerships with communities across the state and to provide advice to the Director-General for Education and Training and the Minister for Education. 

On 13 February 2008 the Australian Prime Minister apologised for actions taken by previous governments that had profoundly affected the lives of the Aboriginal people. There was always an understanding that this was the first and most important step that needed to be taken. The next step requires increased action to redress the gaps between the life chances of the Aboriginal people and the general Australian population. 

A National Indigenous Education body for Australia modelled along the lines such as the National Indian Education Association would bring independent vigour to Aboriginal people and keep the needs of Aboriginals in respect to education before the eyes of the National Government. 

Treaties
In both the United States and Canada, treaties were signed which bestowed onto Native Americans, First Nation peoples and Métis certain rights and privileges. The treaties were a Compact between two equal Nations. While over time interpretations of the treaties have been tested by the courts, they still remain as guarantees.

Although there are differences, treaties in general:

· extend beyond land to cover political relationships for peaceful coexistence and mutual benefit

· remain relevant to-day and reaffirm the freedoms and expectations that the treaties agreed to uphold

· explain a pathway for a harmonious future

· are established within the law.

Nevertheless, misinterpretations have developed because First Nations relied on oral traditions regarding the “spirit and intent of the treaties” that they signed rather than the written word used by Europeans.

With the treaties come some rights and obligations. In both the United States and Canada national governments have the responsibility to provide for the funding of schools on reservations. Parents have the choice between a First Nations school or a State Board School. Indigenous people on reservations have the right in both countries to carry on commerce as they please. In the communities visited vast enterprises and resources for education have been funded by casinos. This gives these nations some independent power and choice on how resources are to be applied. 

The Australian government has had no such treaties or agreements even though 260 Indigenous groups with well-developed, complex cultures and languages exist. Without treaties or agreements between the government and the Indigenous people practices such as the removal of Aboriginal children from their homes (the Stolen Generation) were able to develop.
In 1992, after a decade of litigation, the High Court of Australia recognised the land title of the Indigenous Peoples, the Aborigines and Torres Strait Islanders. The title presents through inheritance the original occupants' right to the possession of their traditional lands, in accordance with their customs and lores. This judgement (known as the Mabo judgement) brought Australia almost in line with remaining common law countries, such as the United States of America, Canada and New Zealand and the Australian Federal Government then introduced a program of practical reconciliation.  

In 2007 however, the Australian government introduced the Northern Territory National Emergency Response (also referred to as "the intervention"), a package of changes to welfare provision, law enforcement, land tenure and other measures in response to claims of rampant child sexual abuse and neglect in Northern Territory Aboriginal communities. This action lead to much heartache for those Australians who did not support the actions taken by the Government and much debate ensued.
A change of Federal Government in late 2007, led the Australian Prime Minister making an apology to the Indigenous people on 13 February 2008. While this was acknowledged as a great symbolic gesture it was anticipated that real improvements in education and health would follow. Despite progress, there remains a divergence of outcomes for Aboriginal students compared to the student body as a whole. 
Following this research study and my exploration of Indigenous issues in the United States of America and Canada, it is evident to me that a Compact should be made between the Federal Government, as the representative body of the Australian people, and the Aboriginal Nations. Education, health, cultural revitalisation (including and emphasis on language), housing and some independent financial provision should be the main features of the Compact. 

Financial independence is provided to Native Americans who can carry on commerce of any type on their reservations. This has led to the establishment of commercial ventures such as casinos, which provide money, and with it, independence. The Marion Forsman-Boushie Early Learning Centre on Bainbridge Island near Seattle in the United States of America is an example of the strategic use of some of this money for the benefit of the Suquamish Tribe.

I believe that a Compact between the National Parliament and Aboriginal Nations should be developed. The Compact must contain outcomes, rights and responsibilities, and most importantly a timeline. It should be an act of the National Parliament.

Partnership with further education
One of the features of my time spent in Canada was the opportunity to visit three institutions that were playing a vital part in Canadian Aboriginal Education. Two were distinct in that they were governed entirely by Native Americans and the other was formed as part of the University of Saskatchewan.

The Native Education College was situated within five kilometres of Vancouver city centre. Its main feature is the ceremonial entry doors where new students are introduced to the “long house”, the learning centre. An additional property has been acquired next door for more technical training. 
Its mission is that:
· learners will experience a learning environment that respects and reflects the diversity of Aboriginal culture

· learners get the support they need to achieve their educational goals in a way that respects their individual cultural values

· learners are prepared for meaningful roles in Aboriginal communities and society in general

· graduates are prepared for employment or go on to further their education

· graduates receive recognition in the form of a certificate, diploma or degree

· an informed respectful working relationship exists amongst Aboriginal groups

· the public is better informed about Aboriginal educational issues. 
While the College operates mainly in Vancouver, it does provide online services beyond the city boundaries in partnership with other First Nations communities. A feature of the institute was the range of ages that I encountered on my visit. One student, who told me she was “over 55”, had come back to education to fulfil a dream interrupted by drugs, alcohol and children. She was completing her first year and was involved in making a tapestry for the college in her spare time.
The Nicola Valley Institute of Technology has two campuses: one situated in Merritt some 200 kilometres from Vancouver while the newer one is in Vancouver. The Vancouver campus is situated within the campus of the University of British Columbia.
The Institute’s vision is that it:
· becomes the school of choice for Aboriginal students because it has a reputation for producing quality graduates

· offers an extensive choice of programs relevant to the interests and needs of Aboriginal students and communities

· provides a rich educational and cultural campus environment in which students learn and work

· has the active and dedicated leadership of a First Nation Board of Governors, and a qualified and committed staff, the majority of whom are Aboriginal

· successfully serves as a catalyst to the Aboriginal communities in the quest for education, development and greater self-determination. 
It provides an extensive range of courses for students and communities. It actively engages students as well, entering partnerships to deliver services to communities. On a drive to Mt Currie one of the teaching staff spoke of her usual Friday spent working within the correctional system both delivering educational courses and offering her services to assist students in the area of law. 
Both institutes provide education for students who might otherwise be disadvantaged. Their appeal is that they are controlled by First Nations people and that they are delivering quality programs designed to meet the needs of First Nations people. 
The third institute was the Aboriginal Education Research Centre located in Saskatoon at the University of Saskatchewan. This centre represents a research base for the development and advancement of the Aboriginal people of Canada. 
The Centre was created in 2005 and “seeks to build research capacity and nourish leadership in a new generation of scholars as they take their place in the Canadian Academy, in the administration of schools, colleges, and universities and in advancing Aboriginal education. We plan to collaborate, as well as innovate, working with groups and individuals across the University of Saskatchewan campus and in the local community to ensure the Centre’s research makes significance academic and social impact.” (Saskatchewan Community Schools)
Current topics include:
· Learning from Place

· Comprehending and Nourishing the Learning Spirit

· Diverse Educational Systems and Learning

· Pedagogy of Professionals and Practitioners in Learning

· Technology and Learning.
The three institutions do not have equivalent institutions in Australia. From what I saw, there is a place to investigate the benefits of providing similar institutions in Australia. Only when institutions have as their primary focus the delivery of and research in Indigenous Education, rather than as an add-on service, will quality match the needs and aspirations of the Aboriginal community. The Federal Government has recently stated that one of its goals is to increase the number of Aboriginal students at university, so now is the perfect time to establish such and institution. 
The National Government I believe should provide a new university to serve Aboriginal people as part of the Compact. Part of its charter would be research. 

Alternative education models
I visited two community schools that are funded by the partnership between the Saskatoon Tribal Council, the Central Urban Métis Federation and the Saskatoon Education Department.

One school was the Oskayak High School in central Saskatoon. This is an urban school that provides for disadvantaged and often disaffected youth. As in many rural communities minority groups drift to cities and live in poverty. 
All that I read in the book Making the Spirit Dance Within which was written about the school, was happening in the school. 
It is very special place that is based on the respect and acknowledgement of the balance of the native culture. This is symbolised by the large medicine circle in the foyer which gives everybody a place in that circle. There is important symbolism related to the medicine wheel.
“The medicine wheel itself is a representation of the world, long ago symbolically formed with huge rocks, which serve as “a mirror in which everything is reflected”. The wheel also presents the world in representation of themes of ‘fours’: four cardinal directions (north, south, east, west), four cycles of life (childhood, adolescence, adulthood, old age), four aspects of humanness (emotional-inspiration, physical-realities, mental wisdom, spiritual-celebration), four roles in life (being a child, being a mate, being a parent, being a grandparent), four time patterns (day, night, month [moon], year), the four seasons and so on. It acknowledges that reality encompasses not only the physical world, but the spiritual world as well, and reflects the relations between them.

The cross within the circle when precisely plotted creates a central axis and defines the six cardinal directions. These are the creator above; the Spirit world of the four directions, East, South, West, and North; and Mother Earth below. When ritually symbolised in the sacred circle “ a three dimensional sphere is created which mysteriously contains, reflects, and possesses within itself the perimeters and powers of the entire universe, indeed of reality itself”. (Haig-Brown et al., 2007, p 38)
There are other symbols and indicators of the acknowledgement of traditional native culture. They include the sweet grass ceremony with its wistful puffs of smoke ascending from the bowl and invading the atmosphere which is used to smudge and cleanse; the “sweat” that culminates with the reborn participants crawling through the eastern doorway, symbolic of the birth passage, “cramped, hot and yet inspired”. It also includes the nursery for students’ children that allows students to continue their education and the special place of the elders within the school and the respect accorded to them and to all those who attend the school.

The foreword to Making the Spirit Dance Within exemplifies the school’s determination to make a difference. It reads: 
This work I dedicate to all those students that we as adults don’t reach – the ones we lose even temporally to despair, to drugs and alcohol, violence and jail and the ones we have finally lost to suicide. This work is presented in the hope that the lessons they have learned and which they have left for us will improve our work as teachers enough that others will choose to continue the journey. (Haig-Brown et al., 2007, page v)
Student outcomes showed that they were succeeding, with students coming from most disadvantaged section of the city. The spirit danced in the commitment of staff and the achievements of students. There was hope. 
The second alternative school was Won-Ska, about one hundred kilometres to the north of Saskatoon. Its building was more like a hall, with several rooms and different programs operating in the centre and others outside. 
These programs included:
· Youth Activity Centre: evening snack, games (pool, football) – all activities are free of charge) 
· Hang Out Lifeskill classes available:

–
Anger Management classes 
–
Peer Mentorship 
· Youth Justice Counsellor
–
to assist youth and family with justice issues 

–
advocate in court 

–
transportation 
–
Individual and family counselling 
· Street Outreach 

–
connects with youth at risk on the street, who need services and a helping hand (weekdays) 

· Warrior Spirit Walking (Ggnf! Prevention Program)
–
Activity/Educational Group Program, School Mediation Program, Drama Troupe, Gender and Gangs: Understanding Female Gang Involvement, Female Gang Awareness Program, Cultural Awareness and the Culture Camps 
· The Cultural Program
–
The Cultural program is a very strong and positive influence on the youth. The Elder meets with youth weekly to provide them with guidance and support and there are monthly sweats, cultural teachings, and involvement in many cultural activities.
The school operated “on the other side” and was totally dedicated to engaging disaffected youth. After the centre closed in the afternoon, many students drifted to the Youth Centre in the town where they stayed until it closed in the evening. The school’s director said she shuddered to think where they went after this as most students had no homes to go to. Considering this town experiences winter temperatures 20–40°C below zero, the students’ resilience is remarkable. 
The humanity and caring shown by the staff is remarkable. Real education was taking place and participants had real ownership of their learning often reaching out to others to share in the experience. A traditional council was built up by the students to devolve and authorise decisions. 
4.4
Staffing differences
The third area in which I had sought to find inspiration related to the issue of teacher training and in-service provision. Within the New South Wales context issues relating to language and disadvantage are often not covered in pre-service training. Most teachers who arrive at schools with a high Aboriginal population in Western New South Wales have little knowledge of the community or its culture.
Bobby Ann Starnes conducted a Workshop on working in remote communities that was based on her teaching experiences and her article “What We Don’t Know Can Hurt Them: White Teachers, Indian Children”. 
Bobby Starnes was an experienced and award-winning teacher of eighteen years before she ventured into the Rocky Boy Elementary School on the Chippewa-Cree Reservation. Her experience taught her :

“how little we know about the ways that Native American children learn. We don’t realise the chasm that exists between their needs and our traditionally accepted curricula and methods. The second is how difficult it is for even the most skilled and dedicated white teachers to teach well when we know so little about the history, culture, and communities we teach – and what we do know has been derived from white education. In such cases, solid teaching skills, good intentions, hard work and loving just aren’t enough.” (Starnes, 2006 p 385) 
Sherman Alexie, the keynote speaker at the Third General Assembly at the National Indian Education Association, spoke passionately of his desire to cross the line and go to school away from the reservation and what he achieved because of his drive to escape the poor provision of the schooling offered.
Specific training for teachers going to remote communities is essential. Training through institutes along the lines of Nicola Valley Institute of Technology in Canada and with the local community would be one measure for improvement.

5.
Recommendations 

It is recommended that the Federal Government:

· establish a National Indigenous Education body for Australia modelled on the National Indian Education Association in the United States of America that could bring independent vigour to the Australian Aboriginal people and keep the needs of Aboriginals in respect to education before the eyes of the government and the Australian people

· develop a Compact between the National Parliament and the Aboriginal Nations containing outcomes, rights and responsibilities, and most importantly a timeline to be passed as an act of Parliament

· provide a new university to serve Aboriginal people as part of the Compact and that part of its charter should include research. 

It is recommended that the New South Wales Department of Education and Training:

· create paid positions for one Elder in each schools that has an Indigenous student population of more than 50 per cent, or as appropriate, with a well resourced specially designated room
· change how teachers are appointed to schools in remote communities in outback New South Wales by providing an in-depth pre-service induction for all teachers that includes cultural knowledge, knowledge of Aboriginal English and its implications for teaching and learning and a thorough grounding in the Quality Education Framework

· provide early entry to university for Indigenous students in remote communities in New South Wales to develop an understanding of what university education is, change motivation and provide a supportive pathway rarely taken. With access to technology to link rural universities to schools and the development of a curriculum that builds greater identity and resilience, high drop-out rates might be avoided – with success becoming a tradition.
EPILOGUE

My journey was one that excited as well as saddened me. 
It excited me that I now have a clear picture of some changes that I believe could make a difference for our system in Australia. I met many dedicated and committed professionals and was extended friendship – I will maintain a close relationship with them over the vast distances. The Fellowship allowed me insight to challenge my thinking and seek change and excellence.
I must emphasise that what we are doing in New South Wales and in particular in the Western New South Wales Region is exciting and ground-breaking. Many of the North American professionals exhibited a wide knowledge of what was happening in Australia, and we are acknowledged for our achievements. 
It saddened me because of the realisation of what colonisation has meant for these proud nations. The parallels with our own nation are so similar.  
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