2

[image: image1.jpg]


[image: image11.wmf]
	Rubric from the English Studies Syllabus
Through the study of the module, Part of the Family: English and Family Life, students develop understanding of and proficiency in the use of language related to the nature of families and the roles of the family within communities. They develop knowledge and skills in accessing and comprehending official information available to support families, and in comprehending and using terminology and styles of language appropriate to the explanation and discussion of general issues relating to family life. They develop knowledge, understanding and skills in the comprehension and composition of a range of informative texts, including reports, fact sheets, brochures and feature articles.

Students also have the opportunity to experience, engage with and critique a range of literary texts, in both print and electronic forms, that explore the diverse nature of family lives in an imaginative way. They further develop their abilities to analyse how language is used to portray and explore ideas and issues such as the significance of relationships within and between families and the experiences of the individual within a family network. Students consider how texts represent a broad range of family structures and relationships in different ways and investigate how the attitudes of individuals and family groups are depicted in these texts. 

This study provides a context for exploration of and response to students’ own and collective experiences and opinions in a range of creative and personal compositions. Through the study of these literary, oral and other texts, students further extend their skills in comprehending and responding to texts and further develop their abilities to use language expressively and imaginatively.




	Key concepts

Language must be used appropriately for purpose, audience and context.  Language use must be accurate, effective and appropriate for exploring the nature of families and the roles of the family within extended families and their communities.

Students will connect with a range of family experiences and the roles individuals play in those experiences.  Students will analyse the ways in which language is chosen and constructed to critique family structures and personal relationships.  They will be required to identify, discuss and explain how their own and community familial experiences and attitudes are represented in and through a range of literary and multimodal texts.

Students will extend their skills in discussion and debate, and develop their abilities to use language expressively and imaginatively through their own process of composing and responding.



	Assessment

Research Project:

Students work individually and in small groups to identify the skills and knowledge necessary to plan and organise a wedding.

They will choose from a range of tasks to complete a number of reading, writing and research tasks both individually and collaboratively.  Students may choose to create a visual diary that incorporates their chosen five options using Windows Moviemaker, Adobe Premier or any other program that is accessible to students. 
Students will be expected to complete one activity every two weeks across the 10 week unit.  It is suggested that students be provided with class time and teacher support to develop and complete these activities both individually and collaboratively.
 Informal assessment opportunities:
· oral presentations

· teacher observation of individual and group progress
· drafting and editing



	Syllabus outcomes

P1.4 produces a range of texts in different forms

P2.3 demonstrates familiarity with the language conventions of a variety of textual forms, including literary texts, informative texts and texts used in vocational contexts
P4.2 works effectively, both as an individual and within a group, to locate and communicate information and ideas related to a variety of topics



	Rationale for approach used in this teaching program

This unit focuses on broadening student knowledge and understanding of the role and place of individuals in family structures, including the role and place of those family structures in society.   Students will develop and refine their use of language for specific purposes and audiences.
By engaging with a range of multimodal and literary texts students will develop deeper understanding of the nature of families, the roles of families within communities and increase their understanding of their family values within the broader community.  Students will develop a deeper understanding of how literature portrays, represents and distinguishes roles within and between families and their communities.   Students will apply this knowledge in the composition of their own texts.
While researching, personal and community experiences through a study of a variety of texts will generally demonstrate the value of experiences that promote personal growth and family unity within communities, students also need to value and acknowledge the cultural positioning of these texts and contexts.  Students should be encouraged to consider how being part of a family can also include extended families as well as those who hold roles and responsibilities akin to family roles and responsibilities.
Students will develop their understanding of how language is used to portray personal experiences, relationships within and between families and their associated networks.  Students should engage with a range of fiction and non-fiction texts published through a variety of media in order to extend their own understanding and skills in comprehending, responding and composing.
This unit is aligned to the Preliminary course outcomes.  However, with some modification it would also be appropriate for the HSC course.



Week 1: What does it mean to be part of a family?
	Syllabus outcomes
	Quality Teaching
	Learning and teaching activities
	Evidence of learning

	P4.2
P1.4

	Background knowledge 
Connectedness 
	· Students collaboratively brainstorm what it means to be part of a family. 

· Using the prompt below students discuss:
· what is family life

· the importance of families

· the values we learn, inherit and understand from families

· typical and atypical families.
· Students read through quotes that represent different views of family. Students select one example which best represents their view family life.  Write a one-page explanation of how their immediate family can be defined in terms of the above four points.  See Resource 1.
	Students discuss family structures and the importance of families in their own lives.
Students respect and value difference between their own and other family values, traditions and cultures.

	P3.2

P4.2


	Connectedness 
Inclusivity 


	· Students bring in a visual representation of a family event that has importance to them.  They will show and explain how the image represents their notion of family.  This may be a personal photograph or a picture from a magazine.
· Students create a collage, using magazine images, of family occasions.
· Teacher provides images of weddings to promote class discussion on the importance of weddings in continuing and creating family networks.
	Students present and discuss opinions of the role and place of family in broader society.  
Students articulate the connection between a photograph and personal attachment. 

	P2.1
P4.1

P4.2

	Explicit quality criteria 
High expectations 
Student direction 
	· Hand out and discuss requirements of assessment task.
· View trailer of the film The wedding planner http://movies.nytimes.com/movie/232641/The-Wedding-Planner/trailers 
· Teacher supports the creation of groups to facilitate successful group work practice. See Resources 10a-f.
· Students assign group roles with teacher support such as group spokesperson, collator, chairperson and recorder. Groups of three would be optimal for completion of the task with equity for all group members (three individual and two collaborative tasks)
	Students demonstrate emerging understanding of family expectations for their future and an ability to develop an imaginative text by incorporating personal and cultural ideas.


Week 2: Preparing for the assessment task by viewing The wedding planner
	Syllabus outcomes
	Quality Teaching
	Learning and teaching activities
	Evidence of learning

	P3.1

	Metalanguage 
	· Revise visual literacy (film techniques): Resource 2. Students to discuss the pros and cons of engaging a wedding planner or doing their own planning.
	Students reflect and show awareness of links between personal and corporate worlds. 

	P2.3


	Deep knowledge 
Deep understanding 
Cultural knowledge 
	· Students view the film The wedding planner and complete the study guide activities: Resources 4a and 4b.  

· Teachers highlight links between the film and aspects of their assessment task (for example, making recommendations to the client, choosing wedding music, etc).
· Students complete first activity for the assessment task by beginning of Week 3.
	Students create links between a variety of texts and their significance in providing information on which to base their own process of composition.


Week 3: Exploring the concept of family through a picture book
	Syllabus outcomes
	Quality Teaching
	Learning and teaching activities
	Evidence of learning

	P1.1

P1.2

P1.3
P1.4
P3.1
P4.2


	Substantive communication 
Background knowledge 

Inclusivity 
Connectedness 
Narrative 


	· Identify the changing nature of families in cultural and historical contexts: Resource 5. 
· Students explore the picture book, My place, by Nadia Wheatley and Donna Rawlins: Resource 6. Consider how the following contribute to the concept of family across cultures and time:
· events
· pets
· homes
· celebrations
· friends
· values
· achievements
· dreams and future directions.
· Students compose a 1-2 page narrative called My place that develops an understanding of their own extended family.
· Teacher organises a video conference with author (this may be done in conjunction with other schools)

· Students to write a series of questions in preparation for the VC

· Teacher to arrange for VC to be recorded for future use.
	Student demonstrates a more sophisticated understanding of the make-up of family environments and interactions beyond those of blood ties within an extended family.


Week 4: Preparing for a close study of Looking for Alibrandi
	Syllabus outcomes
	Quality Teaching
	Learning and teaching activities
	Evidence of learning

	P1.2

P1.3

P1.4


	Inclusivity 

Background knowledge 
Deep understanding 
	Family symbols

· Teacher to bring a large, well-used frypan and engage students in a discussion about objects in their home that symbolise family unity.
· Students may choose to bring in an item from their own home that is symbolic of their own family unity.
· Students to read the introduction to Bryce Courtenay, The family frying pan and complete the activity: Resource 7. http://www.brycecourtenay.com/extract.asp?bid=23 
	Students articulate through informal discussions how inanimate objects can be symbols that represent their family.

	P1.2
P1.3


	Engagement 


	Looking for Alibrandi – the film
· View film trailer http://www.youtube.com/watch?v=_XTXKpzTURw
· Begin with the end: students view the tomato day scene from “National Wog Day”. 
· Groups to discuss their own culturally specific day and provide feedback to group either through a jigsaw activity or open discussion (e.g. Australia Day, Eid, Chinese New Year).
	Students identify and explain the importance of culturally significant days relevant to their own lives.


	P1.2
P1.3
P1.4

P4.1

P4.2

	High expectations
Higher order thinking 
Narrative 
	Looking for Alibrandi – the novel
· Students read novel for enjoyment and understanding while completing the study guide, which has a focus on family and family values:  Resource 8. 
· Students complete second activity towards completion of the assessment task.
	Quality of student responses shows developing understanding of a substantial print text.

Students demonstrate understanding of the complexity of family relationships and interactions across time and generations.


Week 5-7: Investigating Looking for Alibrandi, with a focus on family
	Syllabus outcomes
	Quality Teaching
	Learning and teaching activities
	Evidence of learning

	P1.2

P1.3
P1.4

P4.1

P4.2

	High expectations 

Higher order thinking 
Student direction 

Narrative 
	· Students read the novel for enjoyment and understanding while completing the novel study guide, which has a focus on family and family values. See Resource 8.
· Role play key an imaginative situation based on the novel, as per study guide.
	Quality of student responses shows a developing understanding of a substantial print text.

Students demonstrate an understanding of the complexity of family relationships and interactions across time and generations.

	P1.2

P1.3
P1.4

P4.1

P4.2

	High expectations 

Higher order thinking 

Student direction 

Deep knowledge

Deep understanding 

Narrative
	· Students continue to read the novel for enjoyment and understanding while completing the novel study guide, which has a focus on family and family values.
· Continue to role play key event, as per study guide.
· Students complete a Venn diagram (Resource 9) comparing and contrasting three aspects of family life from the novel Looking for Alibrandi, the film The wedding planner and the picture book My place.
· Students complete third activity towards completion of the assessment task.
	Quality of student’s responses shows developing understanding of a substantial print text.

Student demonstrates understanding of the complexity of family relationships and interactions across time and generations.

Students compare and contrast texts reflecting deep knowledge and understanding of family life.


	P1.2

P1.3
P1.4

P2.3

P4.1

P4.2
	High expectations 

Higher order thinking 

Deep knowledge 

Deep understanding 
Narrative
	· Students continue to read the novel for enjoyment and understanding while completing the novel study guide, which has a focus on family and family values.
· Continue to role play key events, as per study guide.
· Students use Venn Diagram as a guide to compose a literary review explaining the different perspectives of family life as a result of engaging with a variety of texts.  
	Quality of student responses shows developing understanding of a substantial print text.

Students demonstrate understanding of the complexity of family relationships and interactions across time and generations.

Student writing reflects deep knowledge and understanding of family life and demonstrates capacity to represent that understanding in imaginative forms.



Week 8: The family in popular culture: Cat’s in the cradle
	Syllabus outcomes
	Quality Teaching
	Learning and teaching activities
	Evidence of learning

	P1.1
P1.3

P2.3

P3.2


	High expectations 

Deep knowledge 
Deep understanding 
Knowledge integration 

Narrative 


	· Cat’s in the cradle is a 1974 folk rock song composed by Harry Chapin with multiple cover versions.  Cat's in the cradle has been used to illustrate the dynamics of contemporary American families.  Pop culture television icons The Simpsons (season 21, episode 05) and Saturday night live have featured Cat's in the cradle in their storylines. 
· A cat’s cradle is a children’s game in which a box-like shape is made by twisting a loop of string around the fingers. It is usually played by two players, although some variations may be played by one. TPJ can be exercised in discussing two ‘players’ who are rocking a child’s cradle in terms of gender, reproduction and family development.
· Students read the lyrics: http://www.1songlyrics.com/cat-stevens/cats-and-the-cradle-printversion 
· Students identify and explain the symbolism implied in the title.
· Students can view the Ugly Kid Joe’s version of this song http://www.youtube.com/watch?v=T3bht7S-3vI 
· In groups students deconstruct and explain the symbols in this film clip which pertain to the idea of family life.
· Who is not apparent in the film clip?

· Identify and discuss the cyclic structure.
· Which stereotypical roles are or are not represented?

· Students read the review ‘Behind the song: Cat’s in the cradle’ and discuss the reciprocal impact and/or influence of popular culture on families and society: http://www.harrychapin.com/circle/winter04/behind.htm 
· Identify the purpose for the original poem that later became such a well known song.
	Students demonstrate a deep understanding of how the family is represented in popular culture and the impact and/or influence on a wider audience.

	P1.3

P1.4


	Narrative
	· Using the information from the song lyrics and the review, students compose, from the point of view of Sandy Chapin, either a letter to her husband or a series of diary entries focusing on her perceptions of family life and her emotional response.
· Students complete fourth activity towards completion of the assessment task.
	Letter or diary entries demonstrate  deep empathetic understanding of Sandy Chapin’s experience of family life.


Week 9: The family in popular culture: Dear Mama
	Syllabus outcomes
	Quality Teaching
	Learning and teaching activities
	Evidence of learning

	P1.3
P2.1

P3.1

P4.2


	Deep knowledge 

Deep understanding 

Knowledge integration 

Engagement 
	· Dear Mama is a rap song by American hip hop artist, 2Pac. Dear Mama was written by the artist as a dedication/tribute to his own mother, Afeni Shakur. It is considered by many to be 2Pac's most emotional and most respected song.

· Students read the lyrics of Dear Mama: http://www.azlyrics.com/lyrics/2pac/dearmama.html 
· Students can view the video clip: http://www.youtube.com/watch?v=gDBGGV3YFMY 
· Students paraphrase their understanding of the lyrics in two to three paragraphs. 
· Students compose a poem, depicting an aspect of family life or relationships. Students must then read their work to the class.
	Through discussion and writing, students show the capacity to link popular culture to autobiographical events in relation to family life.


Week 10: The family in popular culture: Packed to the rafters
	Syllabus outcomes
	Quality Teaching
	Learning and teaching activities
	Evidence of learning

	P1.3

P2.1

P3.1

P4.2


	Background knowledge 

Cultural knowledge 

Connectedness 
	Packed to the rafters ‘A small, traditional affair’ (series 2, episode 19)
http://au.tv.yahoo.com/packed-to-the-rafters/video/-/watch/16436779/inside-the-rafters-wedding/ 
1. Students view episode and analyse the portrayal of an atypical family wedding within a modern Australian context. 

2. Students construct a table identifying traditional and non-traditional aspects of a family event.

3. Students write an extended response focusing on the impact of family expectations/values/pressures upon the individual. For this activity, students are expected to refer to at least two texts they have explored in this module.
	Student response demonstrates an understanding of the importance, as a composer, of context in shaping ideas about being part of a family.

	P1.4, 2.2, 2.3, 4.1


	
	4. Students complete assessment task and submit.
	Students demonstrated throughout the unit the increasing capacity to analyse and draw links between texts about family life.



	Resource 1: Family quotes
1. In every conceivable manner, the family is linked to our past, a bridge to our future. (Alex Haley)
2. The family is the nucleus of civilization. (Ariel and Will Durant) 

3. In each family a story is playing itself out, and each family's story embodies its hope and despair. (Auguste Napier)
4. Call it a clan, call it a network, call it a tribe, call it a family: Whatever you call it, whoever you are, you need one. (Jane Howard) 

5. Home is the place where boys and girls first learn how to limit their wishes, abide by rules, and consider the rights and needs of others.  (Sidonie Gruenberg) 

6. I don't care how poor a man is; if he has family, he's rich.  (Dan Wilcox and Thad Mumford, "Identity Crisis", M*A*S*H)
7. Family is a unit composed not only of children but of men, women, an occasional animal, and the common cold.  (Ogden Nash)
8. The family.  We were a strange little band of characters trudging through life sharing diseases and toothpaste, coveting one another's desserts, hiding shampoo, borrowing money, locking each other out of our rooms, inflicting pain and kissing to heal it in the same instant, loving, laughing, defending, and trying to figure out the common thread that bound us all together.  (Erma Bombeck)
9. If the family were a fruit, it would be an orange, a circle of sections, held together but separable - each segment distinct.  (Letty Cottin Pogrebin)
10. Family faces are magic mirrors.  Looking at people who belong to us, we see the past, present, and future.  (Gail Lumet Buckley)
11. If you look deeply into the palm of your hand, you will see your parents and all generations of your ancestors.  All of them are alive in this moment.  Each is present in your body.  You are the continuation of each of these people.  (Thich Nhat Hanh)
12. There is no doubt that it is around the family and the home that all the greatest virtues, the most dominating virtues of human society, are created, strengthened and maintained.  (Winston Churchill)
13. Families are the compass that guides us. They are the inspiration to reach great heights, and our comfort when we occasionally falter. (Brad Henry)
14. I know why families were created with all their imperfections. They humanize you. They are made to make you forget yourself occasionally, so that the beautiful balance of life is not destroyed. (Anais Nin)


	Resource 2: Film techniques
The following techniques and terms are commonly used in film-making.
Shots

Close-up shot

A close-up shot allows the camera to focus on details, such as significant objects or facial expressions.
Medium shot

This shot focuses on a character or characters from the waist up, allowing the audience to see their facial expressions, their reactions to each other and some background or setting.
Long shot

A long shot allows the viewer to see characters, objects or places at a distance. The landscape or setting of the action is presented.

Subjective shot

The subjective (or point of view) shot is created by the camera looking from the point of view of a character, which is from the character’s eyes. This positions the audience to see what the character sees. 

Angles

High angle shot

The camera is positioned above the character or object, making them seem small or less powerful.
Low angle shot

The camera is positioned below the character or object making them appear bigger or more powerful.
Eye level shot

Eye level shots are created by the camera looking directly at a character or object so the audience is on the same level.
Movement

Tracking shot

The camera moves on wheels along tracks to keep up with a character who is running, or a vehicle which is moving.
Dolly shot

The camera is fixed to a moving platform (dolly) and tilts towards the character or object or away from it.
Panning shot

The camera angle remains fixed but the camera moves horizontally to follow a character who is moving or to show changes in setting.


	Resource 3: Image and graphics decoding
When you are decoding an image or graphic you are explaining how an illustrator or photographer has constructed an image for a particular effect. When you decode (deconstruct) an image you need to refer to some of the following features or techniques:
· Composition: What is included in a visual image is usually deliberately placed or included. This also applies to what the composer has omitted. Therefore, consider all inclusions and omissions such as surroundings, objects, clothing, etc. For example, large, ominous storm clouds placed strategically behind a boat could signify danger, or a wire fence in front of a small child in a detention centre could symbolise imprisonment. Size and position of objects is another important consideration, e.g. a photograph of a large person looming over a small person could signify the vulnerability of the smaller person.

· Intertextuality: Images or ideas appropriated (borrowed) from other texts to entertain or make a satirical comment.

· Colour and tone: In a black and white image examine the use of contrast, light and darkness. In a colour image, colours are used to signify feelings and evoke a response, e.g. red conveys passion, anger, danger and vitality, whereas blue can convey peace, harmony or cold.

· Framing: The same camera shots and angles relevant to film are applicable to still visual images: close ups, extreme close ups, medium shots, long shots, tilted up or down. 

· Body language: Examine facial expressions, gestures, stance or position as these features can convey the attitude, feelings or personality of the individual drawn or photographed.

· Rule of thirds: Used by the great Dutch painters, the rule of thirds can be useful for interpreting some images. Divide an image into thirds from the top and sides and look at the placement of people and / or objects. Anything in the top third is empowered whereas anything in the bottom third is disempowered. 
· Vectors: this refers to the line that our eyes take when we look at a visual, e.g. if all of the subjects are tall, long and upright, our eyes follow straight vectors that lead to the top of the frame. This could make the subject seem powerful or inflexible. Look at peoples’ or characters’ eyes:  what are they looking at? Is this significant? Direct eye contact can suggest confidence or appealing for help, looking beyond the viewer can mean daydreaming, wondering. It depends on the context, the expression on the face, the expression in the eyes.



	Resource 4a: The wedding planner study guide 
OPENING CREDITS
· What do the opening credits suggest about prevailing values relating to marriage and the relationship between husbands and wives?

VIEWING NOTES
 As you watch, take notes in your books on:

Features of wedding 

Ideas from film 

Schedules/events leading up to the big day

Invitations

Program for the day

Flowers and decorations

Attire

Hair and makeup

Venue
Entertainment

Cars

Menu for reception

Honeymoon
COMPREHENSION QUESTIONS
1) Make a list of the tasks Mary (the wedding planner) has to complete during the wedding ceremony.
2) Compare Mary’s beliefs about marriage with those of her father.
3) What does Mary’s dad see as his role in his daughter’s marriage?

4) Explain why Mary plays scrabble.
5) Describe Mary’s family situation, as she describes it to Stephen. 

6) Explain why Stephen knows how to dance.
7) Why is Mary surprised to meet Fran’s fiancé Eddie?

8) Explain the marriage arrangement of Mary’s parents, including how it developed.
9) Why does Mary think her father was trying to arrange her marriage?

10) What quality does Eddie think Mary needs in relation to love?

SCENE STUDY

· Study the montage where Fran and Eddie are planning their wedding. Analyse how the images, music and lyrics combine to tell the story of the preparation.

· What do you learn about wedding invitation layout and structure from this montage?

REFLECTION ON THE FILM

· Now it is time to reflect on the film and how it is helpful for completing our assessment task. There are many things we can learn from the film about the planning of a wedding:

What is needed to plan a wedding?

SKILLS

KNOWLEDGE

In what ways has this film helped you decide what you would like to complete for your assessment task? What ideas and guidance has it given you?




	Resource 4b: The wedding planner  comprehension questions and suggested answers 

1. What do the opening credits suggest about prevailing values relating to marriage and the relationship between husbands and wives?  
The husband should love and protect the wife.

2. Make a list of the tasks Mary (the wedding planner) has to complete during the wedding ceremony. 
Encourage and reassure the bride, ensure all guests are seated, check that all bridal party are in place. 
3. Compare Mary’s beliefs about marriage with those of her father.
She should arrange her own marriage.
4. What does Mary’s dad see as his role in his daughter’s marriage?

A helper and matchmaker, to set Mary up with someone suitable, since she hasn’t found someone yet.

5. Explain why Mary plays scrabble.
When her parents came to America from Italy, they went to scrabble lessons to learn English. When her mother died, Mary kept going to scrabble with her father. 

6. Describe Mary’s family situation, as she describes it to Stephen. 

Her mother has passed away and she tries to look after her father.
7. Explain why Stephen knows how to dance.
His mother sent him to dancing lessons.
8. Why is Mary surprised to meet Fran’s fiancé Eddie?

Because Eddie is the guy she had dated a few days before.
9. Explain the marriage arrangement of Mary’s parents, including how it developed.
They only met the day they were married. She was in love with someone else and had no interest in him. When he was very sick she looked after him and respect for each other grew to liking and then a deep love.

10. Why does Mary think her father was trying to arrange her marriage?

Because he and Mary’s mother were so happy together.
11. What quality does Eddie think Mary needs in relation to love?

Patience




	Resource 5: Types of families

Types of families

As defined by the Australian Bureau of Statistics, a family is: “Two or more persons, one of whom is aged 15 years and over, who are related by blood, marriage (registered or de facto), adoption, step or fostering; and who are usually resident in the same household”. As you can see from this definition, families can be formed through many types of relationships.
Background knowledge 
Explore the term ‘family’. Suggested responses…
· Modern Australia provides many examples of family units.

· Family can provide and individual with identity and values that they hold through life.

List the many versions of family structure that exist in modern Australia and define each of them.

· Nuclear

· Extended

· Sole-parent

· Blended

· Adoptive

· Foster

Explain how the following factors can contribute to an individual’s identity.

· Family

· Peers

· Mass media
· School

· Location (environment/local area)

· Any other factors (culture/religion/beliefs)

Students can organise this information into a flowchart or mind map.
Historical overview 

‘Social change has had an impact on the concept of family’.
Students investigate or debate this topic using a range of internet sites or relevant sources and the texts studied in class.

 Below is a table which categorises many types of families. Match the definitions of the family types on the left to their corresponding terms on the right.

Type of Family

Term

1. This type of family contains two or more children.  At least one of the children is the natural child of both members of the couple. There is also at least one child who is the stepchild of either member of the couple.
A.  One-parent family

2. This family consists of a lone parent with at least one child who usually lives with them. 
B.  Adoptive family 

3. This type of family is made of two parents and their children. Nobody else lives in the household except for the mother, father and children.

C.  Blended family

4. This is a family that takes a child into their home for a while and takes care of him or her. 
D.  Childless family

5. This type of family consists of immediate family members living within the same household in addition to the mother, father and children. Other family members who could be living within the household include grandparents, uncles, aunts, cousins, nieces or nephews.

E.  The Smith Family 

6. In this type of family, a couple that is married or in a de-facto relationship does not have children.

F.  Same-sex parent family

7. There is a national, independent children's charity committed to helping disadvantaged Australian children by unlocking opportunities through education and learning.
G.  Foster family

8. A family which adopts the child or children of someone else as their own.

H. Nuclear family

9. Within this type of family, the parents are either both male or both female. 

I.  Extended family 




	Answers
Types of families
1. C



6.   D

2. A



7.   E

3. H



8.   B

4. G



9.   F

5. I




	Resource 6: Picture book, My place,  by Nadia Wheatley and Donna Rawlins
5. How has family life changed over time in the picture book?

6. How are the male and female gender roles defined within the picture book over time?

7. Visual literacy: Analyse the use of colour within the picture book and explain how this creates a particular mood or feeling for the following pages: the closing page, 1788, 1908, 1938, 1958 and 1978. Focus on the use of bright colours/dull colours.

8. Symbolism: The fig tree is represented and referred to on part of the page for the year 1988 and on the closing page. Give some possible reasons why the composers may have chosen to do this. Find other examples within the text that refer to the fig tree. Also, look at the symbol of the Aboriginal flag (1988) and the colours used on the closing page. What could these represent? Refer to the text “We’ve always belonged to this place”. (Aboriginal perspective) 

9. Pets: Account for the different pet types in the picture book. Explore the relationship between families and their pets. What importance does a pet hold for a family? Classroom discussion – Who has a pet? What type? Can pets be your family? How did you get your pet? How long have you had it? 

10. The book can be read from front to back and back to front. Why do you think the author has used this technique?

11. Compose the pages for the decades 1998 and 2008. Use appropriate images and text and present your findings to the class.

12. The eating and sharing of food is an important occurrence in the everyday lives of many families. Food is the focal point of many family celebrations. Collate a table organising the data for each decade of the event/celebration, the meal shared and what family members take part. Organise an informal discussion in the class focusing on family events and how they are celebrated?  Is food involved? What type? Who prepares the food? What part of the house do you eat in? Is everyone together? 

13. 1898 – “Mr. Merry reckons every brick tells a story”.  What is meant by this statement?  What story would a brick in your house tell?

14. ‘Home sweet home’ , ‘Home is where  the heart is’ , ‘Four walls make a house, but a family makes a home’ are all well known expressions about  homes/houses. What do they mean? Investigate multicultural sayings on this theme, e.g. ‘Mi casa, sou casa’ – My castle is your castle.

15. 1888 – Read the text for this decade. Draw and label a diagram of your house/flat.

16. 1808 – Sometimes people feel connected to other others even though they are not blood related or related by marriage. Discuss the kinship that can occur between people in different contexts. Explain what Sarah means by “He’s more like my family than anyone else in the world”.
17. Choose a child in the book and write a letter from that child to another character in the book.

18. Write a description of your place. Explain how you feel about your place.

19. Share some things you like and don’t like about your family.

20. Make a family tree for Michaelis using the decades 1958 – 1968 – 1978.

21. What types of family structures are represented in the picture book?  Graph your findings.
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Resource 7: Bryce Courtenay, The family frying pan
Mrs Moses is a small woman with a big heart and enormous courage.
The only survivor of a Cossack raid on her village, she takes with her a big cast-iron frying pan, so heavy that she can only sling it over her back. Yet this is no ordinary frying pan – it's The Family Frying Pan, blessed with a Russian soul.

From this frying pan Mrs Moses manages to feed the various refugees who are travelling with her across Russia to freedom. In return, each of the group must tell a story around the campfire at night – stories of compassion and bravery, of human frailty and, above all, of hope.

[image: image2.png]



“Mrs Moses tells how, after the Cossacks had murdered all the people in her village, she alone miraculously escaping, she had, as a girl of sixteen, walked almost two thousand miles out of Russia carrying a huge cast-iron frying pan on her back. Every evening she'd light a fire and invite any of the many starving and derelict people on the road to make a small contribution to the contents in the pan so that they could all share in a small meal. The book is about the people she meets and their stories.  As I said they're her stories even though she is long dead and I really think you'll love this book as she was a much better storyteller than I am.”   Bryce Courtenay. http://www.redroom.com/publishedwork/the-family-frying-pan 
[image: image3.png]



1. “When I married into my wife’s family I inherited her grandmother, Mrs Moses.”   In the context of the introduction, what does the word ‘inherited’ mean? _______________________________________________________________________________________
2. Explain in your own words why everyone in the family called her Mrs Moses. _______________________________________________________________________________________ _______________________________________________________________________________________

3. Mrs Moses swam at Bondi Beach at ____________________ on every day of the week except __________.
4. ‘Mrs Moses gathered people like a farm girl might gather eggs…’ is a simile which helps us to understand how Mrs Moses interacted with people in her community.  Reread the blurb printed above.  Explain why this simile also represents Mrs Moses’ experience as a Russian refugee. _______________________________________________________________________________________ _______________________________________________________________________________________ _______________________________________________________________________________________ 
5. Mrs Moses lost her home and family at the age of sixteen.  In your own words explain how she gathered people, from similar refugee backgrounds, around her so they could provide the support no longer available from their ‘blood’ family.  _______________________________________________________________________________________ _______________________________________________________________________________________

_______________________________________________________________________________________ 
6. More than ___________ years after leaving Russia alone as a refugee, Mrs Moses was still providing for her local community by giving every kid on the skate board rink a ________-_________ _______________ so they could buy an _______-__________.

7. How do we know the skate boarders respected Mrs Moses? _______________________________________________________________________________________ _______________________________________________________________________________________
8. What did Larry Hinds, world skate boarding champion, give Mrs Moses? _______________________________________________________________________________________ 

9. The family frying pan was a symbol of unity and survival not only for Mrs Moses but for other ____________________.
10. Why did Mrs Moses immediately accept Bryce Courtenay into her family, regardless of his cultural background or religious views? _______________________________________________________________________________________ _______________________________________________________________________________________ 
11. What cultural/religious event took place every Friday night?

______________________________________________________________________________________________________________________________________________________________________________
12. Do you think family Friday nights in Australia resembled Mrs Moses’ experiences on her 2,000 miles (about 3,250 kilometres)? Explain your answer.
_______________________________________________________________________________________ _______________________________________________________________________________________ _______________________________________________________________________________________
13. Describe an inanimate object in your home that represents unity for those around you. _______________________________________________________________________________________
_______________________________________________________________________________________ 
14. What compulsory family event happens in your family, each week? _______________________________________________________________________________________ 

Explain the tradition behind this event.  
 ______________________________________________________________________________________
15. What can we learn about the idea of family acceptance from the story of this frying pan? _______________________________________________________________________________________ _______________________________________________________________________________________ _______________________________________________________________________________________ _______________________________________________________________________________________ _______________________________________________________________________________________ 



	Resource 8 – Looking for Alibrandi by Melina Marchetta

Introductory activity
As you read the novel, Looking for Alibrandi, think about how the central character, Josie, is affected by her family. Consider how her perceptions of herself change as she discovers things about her family members.

Using the above ideas as a guide, write a reflection about how your family has affected the decisions and actions you have taken. For example, have you ever rejected a positive suggestion made by a family member? Did you regret it later? By reflecting on your role as a family member, what have you learnt about the importance of family life?
Chapter questions
Chapter one

1. Through this chapter, what do we learn about Josie’s family?

Chapter two

2. Josie believes that she doesn’t fit in at school. Why does she feel this way?
Chapter three

3. Explain what Josie feels about the rituals which are associated with her family and her Italian background. 

4. How does Josie respond to discoveries that she makes about her father? 
Chapter four

5. Identify the insights that we gain into John Barton’s family life. Explain what stresses him. 
Chapter seven

6. Explain the discoveries that Josie makes about her grandmother’s past.
Chapter thirteen

7. This chapter marks a change in the relationship between Josie and her father. Explain why this happens.

Chapter nineteen

8. What is Josie’s attitude towards tomato day at this stage of the novel? Is this day important her family? Why?

Chapter twenty-five
9. How does Josie respond to discoveries that she makes about Nonna? 
Chapter twenty-eight
10. Josie believes that John died to achieve his emancipation. Explain what this means.

Chapter thirty-two
11. “Because finally I understood”. This is the statement with which the novel ends. In your own words, explain how the influence of Josie’s family has contributed to her understanding.   

Throughout the novel, Josie’s attitude towards her father changes. Use the cloze passage below to describe this change.

Initially, Josie’s attitude towards her father is very negative. At the beginning she felt __________________
_________________________. For example, __________________________________________________.

Gradually her negative opinion of him changed. This happened when_______________________________
____________________. Finally, by the end of the novel she has a positive __________________________
with her father. This is demonstrated when____________________________________________________
_______________________________________________________________________________________.



	Role play activity
Throughout the novel, Josie’s perceptions about families change because of discoveries that she has made about those closest to her. Imagine that, many years after the events of the novel have taken place, Josie encounters a young person who is experiencing difficulties within his or her family unit. Such difficulties may include coming from a family whose background is not Australian, suffering with depression or being raised by a single parent. 
With another member of your class, use the scaffold below to help you write a conversation between Josie and this youth. You should demonstrate your understanding of how and why Josie’s perception of the family unit has changed as depicted in the novel.

Later you will be asked to role play the conversation before the class. 
Conversation scaffold
Josie:
----------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------

Youth:
----------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------

Josie:
----------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------

Youth:
----------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------

Josie:
----------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------

Youth:
----------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------




	Resource 9: Venn diagram

Looking for Alibrandi, The wedding planner and My place 

Activity
Looking for Alibrandi, The wedding planner and My place show various types of families.  Different values and relationships are depicted in each text. Detail the differences and similarities in the families that you have encountered within these three texts using the following Venn diagram. Examples of such similarities and differences may include: the celebration of special occasions, certain values that have been adopted and cultural backgrounds.
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	Resource 10a: Organising the wedding reception 

Before you make a call which will involve asking many questions, it is a good idea to prepare and write the questions you wish to ask before you make contact. Below, make a list of the questions that you will need to ask when you are making telephone inquiries about your proposed wedding venue. Some suggestions have already been included for you. Make sure that you use the appropriate register of language when making your enquiries.  Use the vocabulary and phrases below to assist you.

· Good morning/afternoon. My name is ______________and I would like to enquire about_____________________________________________.

· Would it be possible for _______________________________________?

· Regarding seating plans, _____________________________________.

· Thank you for your assistance___________________________________.

List of questions
1. How many people does your venue accommodate?

2. What will the cost be per person?

3. _______________________________________________________________

4. _______________________________________________________________

5. _______________________________________________________________

6. _______________________________________________________________

7. _______________________________________________________________

8. _______________________________________________________________

9. _______________________________________________________________

10. _______________________________________________________________

Transcript scaffold
Name of venue 

-------------------------------------------------------------------------

Person spoken to, e.g.
-------------------------------------------------------------------------

manager.

Actual Conversation

E= 
Person making enquiries

VR=
Venue representative

E:
---------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------

VR:
----------------------------------------------------------------------------------------------------------------------------------------

----------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------

E:
---------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------

VR:
----------------------------------------------------------------------------------------------------------------------------------------

----------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------

VR:
-----------------------------------------------------------------------------------------------------------------------------------------

----------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------

E:
---------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------

VR:
----------------------------------------------------------------------------------------------------------------------------------------

----------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------
E:
---------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------

VR:        ----------------------------------------------------------------------------------------------------------------------------------------

---------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------- 
E:
--------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------- 
VR:       ----------------------------------------------------------------------------------------------------------------------------------------

---------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------- 
E:
---------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------




	Resource 10b: Researching the honeymoon
Collaboratively research, evaluate and report back on the best of three honeymoon destinations.  This includes explaining how the use of persuasive language and visual literacy helped them locate their final three destinations and select the preferred option. 

1. Provide a proposed budget for each destination.  
Advertisement 1: Honeymoon destination 1

Attach here

Advertisement 2: Honeymoon destination 2

Attach here


Advertisement 3: Honeymoon destination 3

Attach here

2. Referring to the advertisements of the honeymoon destinations, write in the table below examples of persuasive language (words and phrases) that appeal to your desire to have a fantastic honeymoon.
Emotive language

Repetition

Imperative verbs and modality

Honeymoon

destination 1

Honeymoon

destination 2

Honeymoon

destination 3

3. Complete the following paragraphs about the persuasive language used in each of the advertisements.
Advertisement 1

This advertisement appeals to me because of the persuasive language used. The imperative verb ________________ has the effect of making me want to enquire about this holiday. The repetition of the word/s __________________________ is used to emphasise the _________________________________that this holiday offers. Additionally, the purpose of repetition of the word___________________ is to help me remember and encourage me to buy this holiday. Another example of persuasive language used is 

_________________________________________________________________________________________
_________________________________________________________________________________________
_________________________________________________________________________________________
Advertisement 2
This advertisement appeals to me because of the persuasive language used. The imperative verb ________________ has the effect of making me want to enquire about this holiday. The repetition of the word/s __________________________ is used to emphasise the _________________________________that this holiday offers. Additionally, the purpose of repetition of the word___________________ is to help me remember and encourage me to buy this holiday. Another example of persuasive language used is 

_________________________________________________________________________________________
_________________________________________________________________________________________
_________________________________________________________________________________________
Advertisement 3
This advertisement appeals to me because of the persuasive language used. The imperative verb ________________ has the effect of making me want to enquire about this holiday. The repetition of the word/s __________________________ is used to emphasise the _________________________________that this holiday offers. Additionally, the purpose of repetition of the word___________________ is to help me remember and encourage me to buy this holiday. Another example of persuasive language used is 

_________________________________________________________________________________________
_________________________________________________________________________________________
_________________________________________________________________________________________

4. Referring to the advertisements of the honeymoon destinations, write in the table below examples of visual features (colour, layout, salient features, symbolism,) that appeal to your desire to have a fantastic honeymoon.  Copy the table below into your books and complete.
Colour/symbolism

Layout

Salient features

Honeymoon

destination 1

Honeymoon

destination 2

Honeymoon

destination 3

5. Complete the following paragraphs about the visual features used in each of the advertisements.

You must refer to three visual features in your explanation of each advertisement.

Example:

This advertisement appeals to me because of the visual features used. The salient feature of the young couple lying on the beach together appeals to my desire to spend some relaxing and romantic time with my new spouse. The colour _______________ attracts my attention and appeals to me because....
Advertisement 1

This advertisement appeals to me because of the visual features used. ________________________________
__________________________________________________________________________________________
__________________________________________________________________________________________
__________________________________________________________________________________________
__________________________________________________________________________________________
Advertisement 2
This advertisement appeals to me because of the visual features used. ________________________________
__________________________________________________________________________________________
__________________________________________________________________________________________
__________________________________________________________________________________________
__________________________________________________________________________________________
Advertisement 3
This advertisement appeals to me because of the visual features used. ________________________________
__________________________________________________________________________________________
__________________________________________________________________________________________
__________________________________________________________________________________________
__________________________________________________________________________________________
6. Compare the three honeymoon destinations. Tick the destination which best matches the description.

Description

Destination 1

Destination 2

Destination 3

Attracts my attention the most

Uses the most persuasive language and interests me

Has the best visual features and appeals to my desire

Makes me want to take action and call to make an enquiry

7. Provide the costing for each honeymoon destination.
Item
Destination 1

Destination 2

Destination 3

Return flights

Accommodation

Meals

Daily travel expenses

Other:

Other:

Other:

Total

8. Use your answers from activities 2-7 to write a 300-400 word exposition explaining your preferred choice of honeymoon destination, based on the language and visual features used to persuade you and the costs provided in the advertisements.

Introduction:

Reason 1 with elaboration:

Reason 2 with elaboration:

Reason 3 with elaboration:

Conclusion:




	Resource 10c: The language of a brochure
The purpose of a brochure is to convince you to spend, so the language of brochures is usually persuasive.  Below is a list of some common persuasive language techniques used in brochures.

Term

Explanation

Example

Persuasive adjectives

Words that describe the product service or idea positively.

Many of the adjectives used are what are called superlatives.  These are the strongest positive or negative describing words.
wonderful

fantastic

quality

best
Slogans

A slogan is a catchy phrase that sends a message.  Slogans are usually easy to remember & use poetic techniques, such as rhyme, alliteration & puns.

Slip, slop, slap!
Do the right thing.
Oh, what a feeling!
Rhetorical questions

These are questions that do not need an answer and are often used to attract the reader’s attention.
Do you deserve the best?
Want the holiday of a life-time?
Commands 

These are often used to tell the reader or viewer what to do

Buy now!
Don’t get ripped off!
Questions and answers

These are used to organise information clearly & make the brochure easy to read.

Repetition 

Using the same word or synonyms for a word several times.  Repetition helps readers to get the main message.

Colloquial language

Every day, informal language.  It can make the text seem more personal and friendly, directly appealing to the reader.  It can also make the brochure seem more honest and trustworthy.



	   Resource 10d: Visual design of a brochure
Term

Meaning/use

Composition 

The images used in the text.

Layout

· foreground

· middle ground

· background

The way elements are arranged in a text.

Framing
· close-up

· medium shot

· long-shot

The amount of image included in the frame.

Angle
The position the image is seen from
Size/scale
The size of the image / the relationship between the sizes of different objects in the image.
Colour 
Colours have symbolic meaning.  They may represent feelings and ideas.
· red
Love, passion, excitement, danger, hate
· blue

Calm, clean, cool, sadness

· black
Evil, mystery, danger, fear, death (in some cultures)
· white
Goodness, purity, innocence, peace, death (in some cultures)
· green
Nature, hope, wisdom, jealousy
· yellow
Happiness, joy, cheerfulness, fear
· pink
Feminine, playful, romantic
Tone
The tone of the colour, how dark or light it is, also affects the meaning.
· dark

Serious, depressing, sad, dangerous

· light

Cheerful, relaxed, safe, peaceful

Lighting 
Creates atmosphere or gives emphasis
Facial expressions
The look on the subject’s face reveals his/her feelings
Gesture 
The way the subject uses his/her hands/arms.
Stance / posture
The position of the subject’s body.
Props 

The objects included in the image, e.g. the subject’s possessions, furniture.




	  Resource 10e: Metalanguage of marketing and advertising
Advertisers use the following language features / techniques to appeal to customers and persuade them to buy their product or use their service:

· Adjectives: Describing words used to enhance the attractiveness of a location or a service, e.g. “New Zealand has glistening sands, crystal waters and spectacular coastlines.”

· Alliteration: Repeating the consonant letter at the beginning of two or more words to attract attention, e.g. “beautiful beaches.”

· Cliché: An overused (hackneyed) expression, sometimes employed to sound friendly and to appeal to the general public, e.g. “Our motel will be your home away from home.”

· Colloquial register: Informal language that is simple, sounds warm and friendly and appeals to the general public, e.g. “Cruising with us is a real blast.”

· First person pronouns: The advertiser will use the first person usually in the plural, to make the audience believe that the management or the travel agent personally cares about the place and you e.g. “We hope you will join us on North Stradbroke Island where we promise to attend to your every whim.”


· Hyperbole: Exaggeration used to make a product or place sound even better, e.g. “The glorious Whitsunday Islands make a million dreams come true.”

· Imperative voice: Forceful use of verbs to persuade the audience to do what is commanded, e.g. “Come to Queensland and enjoy summer all year round.”

· Jargon: Technical terms used to impress the public or help them make the connection that this is a travel advertisement, e.g. “Holidaymakers can take advantage free connecting flights from London to Dubai.”
· Metaphors: An imaginative comparison made more powerful by saying one thing is another, e.g. “This island is the jewel of the Pacific.”

· Second person: When the advertiser directly addresses the audience using the personal pronoun ‘you’, e.g. “You will love the exciting night life at Surfers.”

· Similes: A comparison using ‘as’ or ‘like’ to help the audience visualize the location or the service. E.g. “You will be treated like royalty at Jupiter’s.”

· Superlatives: A form of adjectives used to make the place or the service sound better than its rivals or any other place e.g. “Our hotel offers the best service, the most central location, and the greatest opportunity to see Paris in all its beauty.”
· Tone: The feelings conveyed by the advertiser’s word choice, such as a warm, caring tone e.g. “At the Marriott we will attend to your every need and make your stay as pleasant as possible.”

· Word choice: The type of words used in the advertisement; they could be forceful, persuasive, warm, friendly, informative or factual.

· Verbs: Doing, being or having words which are forceful or which enable an audience to imagine what they could be doing at a certain place e.g. “When you step onto our shores your senses will attune to the rhythm of the ocean and your mind will drift to thoughts of discovering even more secluded beaches.”


	Resource 10f: Group evaluation sheet

Complete the following activities based on a travel feature article or a travel brochure:

1. Who is the target audience for this article or brochure?

2. How do you know this is the target audience? Give three reasons:

a ________________________________________________________________________________________
b________________________________________________________________________________________
c ________________________________________________________________________________________
3. Draw ONE picture from your selected travel text in the box below.

 Explain how any 5 features or techniques from Resource 3: Image and graphics decoding have been used to help the image / photograph / visual text appeal to the audience: 

 You may write your comments on the drawing you have created.

4. Refer to Resource 10e: Metalanguage of marketing and advertising.

Find 8 language features / techniques / examples of metalanguage in your travel feature article or brochure.

For each of the language features / techniques / give examples from your travel text and explain its impact on the audience. 

Metalanguage                             Examples / Quotes                                                    Impact / effect 

1

2

3

4

5

6

7

8




	Resource 10g: Thank you letter

A thank you letter is a letter written by one or more people expressing thanks to others. Thank you letters can be sent following a special occasion in order to show appreciation to guests and others who may have contributed to the event. Use the scaffold below to write thank you letters to friends and family who attended your wedding.

1. Begin by offering a proper greeting such as "Dear Mel." 
2. Express genuine gratitude with a sentence as simple as "Thank you for making our wedding more memorable than we could ever have imagined."
3. Next, write about a specific contribution that your guest made to your wedding, like "Your help with organising the flowers was much appreciated, particularly because it left me time to focus on the many of the other preparations just before the wedding day.”

4. Discuss the past and refer to the future. An example might be along the lines of "I was so happy to share our wedding day with you and hope to see you again very soon." 
5. Say "thanks" once more, "Thanks again for your attendance and all the help that you provided."
6. Wrap it up with a pleasant closing that uses words like "Love," ", " Yours truly" or whatever suits you.

7. Edit the letter for spelling errors before you send it.




	Other recommended resources

FOR STUDENTS

Google search engine http://www.google.com/images 

Groom and best man wedding information http://www.groomgroove.com/
Wedding invitation ideas http://weddings.about.com/od/weddinginvitations/Sample_Wedding_Invitation_Wording.htm 

Wedding planning for brides and grooms http://weddings.about.com/od/bridesandgrooms/Wedding_Planning_for_Brides_and_Grooms.htm 

 Wedding planner checklist http://www.a-weddingday.com/checklist.html 
FOR TEACHERS
Courtenay, Bryce The family frying pan
Dawe, Bruce, Katrina’s wedding
Howitt, Bernie and Julian, Robin Society and culture Heinemann Harcourt Education, Victoria 2008. 

Wheatley,  Nadia and Rawlins, Donna My place  1998 (picture book) 
Wilson, Budge, My cousin Clarette
ABC – My place http://www.abc.net.au/abc3/myplace/ 

Behind the song: Cat’s in the cradle (website) http://www.harrychapin.com/circle/winter04/behind.htm
Cat’s in the cradle song lyrics http://www.1songlyrics.com/cat-stevens/cats-and-the-cradle-printversion
Cat’s in the cradle Ugly Kid Joe You Tube video http://www.youtube.com/watch?v=T3bht7S-3vI 
Looking for Alibrandi teachers notes by Gary Cameron (website) http://www.penguin.com.au/PUFFIN/NOTES/pdf/0140236139.pdf 

Looking for Alibrandi, Teaching Film As Text 4 , English Teachers’ Association
My place  http://www.walkerbooks.com.au/statics/dyn/1235702162042/My-Place-Belonging-Classroom-Ideas.pdf 
Nestlé’s MILO cinema advertisement: Family album 1948 http://aso.gov.au/titles/ads/nestles-milo-cinema-family/clip1/ 

Packed to the rafters ‘A Small, Traditional Affair’ , Series 2 Episode 19
The combination 2009 David Field (Film)
Whale rider 2002 Niki Caro (Film)




	Assessment task

English Skills

Part of the family – English and family life

Planning a wedding
For this task you will use your English skills and knowledge gained from research to plan and organise some aspects of a wedding.

You will choose from a range of tasks to complete both individually and collaboratively.  You will create a visual diary that incorporates those five chosen options using Windows Moviemaker, Adobe Premier or other software package.  You will be expected to complete one activity every two weeks across the 10 week unit. 
Task

Choose five from the following options, two collaborative and three individual tasks:
· Design, write and present a hard copy of a wedding invitation.
· Collaboratively design, write and present a hard copy of a program with a sequence of events leading up to and including the day of the wedding celebration.  This must feature times, places and logistics of the overall event.

· Research and compose the transcript of a discussion between client and venue manager for a wedding reception.
· Collaboratively research, evaluate and report back on the best of three honeymoon destinations.  This includes explaining how the use of persuasive language and visual literacy and an understanding of costs helped you to identify your shortlist of three destinations and select the preferred option.  

· Research, evaluate and report back on the best of three wedding car hire companies.  This includes explaining how the use of persuasive language and visual literacy and an understanding of costs helped you to determine your shortlist of three wedding car hire companies and select the preferred option. You will need to consider appropriate cars for the bridal party and the details of travel arrangements. 

· Collaboratively design, compose and publish a minimum four course menu for a wedding reception, which caters for a diverse range of cultural and dietary requirements.  This must also include visual representations of food and drink.

· Research and compare the best three entertainment options.  You will provide a proposed budget for each entertainment option before determining your final choice.  

· Collaboratively research and compare the best three options for wedding attire for male or female members of the bridal party. You will provide a proposed budget for each male or female dress option before determining your final choice.  Create a collage to visually represent the selections.

· Research and compare the costs and styles for flowers, hairstyles and makeup.  Include visual representations of your final choices.

· Compose a thank you letter from the bride and groom to their guests. This should include references to support, participation, highlights and gifts. 
Outcomes addressed

· P1.4 Produces a range of texts in different forms

· P2.3 Demonstrates familiarity with the language conventions of a variety of textual forms, including literary texts, informative texts and texts used in vocational contexts
· P4.2 Works effectively, both as an individual and within a group, to locate and communicate information and ideas related to a variety of topics
Criteria for assessment

Students will:

· show evidence of planning, drafting and editing

· demonstrate appropriate levels of accuracy and fluency in language use
· use language appropriate for purpose and audience.

Value of task for school assessment  
XX% 


MARKING GUIDELINES

	Criteria
	Marks

	·  skilful processing of written and visual texts, e.g. planning, drafting and editing
· highly developed levels of accuracy and fluency
· sophisticated choice of language and visual techniques for purpose and audience  
	9  10

	· effective processing of written and visual texts, e.g. planning, drafting and editing
· well developed levels of accuracy and fluency
· effective choice of language and visual techniques for purpose and audience  
	7   8

	· competent  processing of written and visual texts, e.g. planning, drafting and editing
· competent levels of accuracy and fluency
· competent choice of language and visual techniques for purpose and audience  
	5   6

	· developing understanding of processing of written and visual texts, e.g. planning, drafting and editing
· appropriate levels of accuracy and fluency
· adequate choice of language and visual techniques for purpose and audience   
	3   4

	· some evidence of processing of written and visual texts, e.g. planning, drafting and editing
· attempts to develop levels of accuracy and fluency
· inconsistent choice of language and visual techniques for purpose and audience  
	1   2

	· little evidence of processing of written and visual texts, e.g. planning, drafting and editing
· elementary levels of accuracy and fluency
· limited choice of language and visual techniques for purpose and audience 
	0


TOTAL MARK: ________ / 10       SIGNATURE OF ASSESSOR: __________________________________________      DATE: _________
COMMENT: _________________________________________________________________________________________________ 
___________________________________________________________________________________________________________
___________________________________________________________________________________________________________
___________________________________________________________________________________________________________



Stage 6 English Content Endorsed Course English Studies
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Module: Part of the family - English and family life
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